
Reach Out!
Scarlett Middle School Mentor Orientation

Fall 2004

Scarlett Main Office 734.971.1694

Michigan Reach Out! www.reachoutmichigan.org

Jeannine LaSovage, Executive Director 734.747.9280    Cell 734.945.3402
lasovage@ameritech.net

Debra Hamann, Elementary Coordinator 734.944.5826
dmccart@umich.edu

Bridget Briley, Field Trip Coordinator 248.210.6247
Bbriley@umich.edu

Martha Toth, Web & Research Coordinator reachout@comcast.net



Mentor’s Guide 2 18 Sep 04

The rewarding thing about an adult becoming involved in the
life of a young person is that it changes both lives for the better.

- Nelba Chavez
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I. Introduction

A. Ice Breaker

1. Favorite personality trait.

2. Name one activity you want to experience this semester.

3. Why are you here?

B. History of Reach Out!

1. Michigan Reach Out! evolved from an NSF Science & Tech Center at UM’s College of
Engineering. We became an independent 501(c)(3) non-profit organization in Novem-
ber, 2002. Our mission is to link community and college mentors with youth and to
develop learning community coalitions in order to provide more educational and career
exploration opportunities both within and outside of the classroom.

Our goals are to (a) Establish a model mentoring center and career resource clearing-
house for the State of Michigan; (b) Assist communities pulling together people and
resources to establish local mentoring and career exploration centers; (c) Provide aca-
demic support for children and youth both in and outside of the classroom; (d) Provide
career exploration opportunities for children and youth; and (e) Provide children, par-
ents, guardians, and K-12 staff information regarding post–high school job training and
higher education information.

2. We are affiliated with UM’s student Reach Out! organization. This group began nine
years ago while we were at the UM CoE. We hope to eventually have student Reach

Out! organizations on other campuses to heighten college student, staff, and faculty
involvement with mentoring and career exploration programs.
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C. Sites & Programs

K-12 academic mentoring, career mentoring, and hands-on science clubs are typically what
Reach Out! does in the Washtenaw County area. We recruit college and community volun-
teers, link them with programs, and train and support them as needed.

Our programs are intended to provide a reliable adult presence in children’s lives, someone
who can advise them and advocate for them in all areas.

Our 2004–2005 sites include

Secondary Mentoring: Scarlett Middle School

Elementary Science Clubs: Mitchell Elementary School

Hikone Community Center

Pinelake Village Community Center

D. Calendars

2004-2005 Ann Arbor Secondary School Calendar
Tue., Aug. 31 First day for students. Full day.
Fri., Sep. 3 School is closed.
Mon., Sep. 6 Labor Day - School is closed.
Wed., Oct. 27 Half day AM. for all students.
Fri., Nov. 5 End of 1st marking period for secondary schools
Wed.–Fri., Nov. 24–26 Thanksgiving break - School is closed.
Fri., Dec. 17 Winter vacation begins at end of day.
Mon., Jan. 3 School resumes.
Mon., Jan. 17 Martin Luther King, Jr. Day. School is closed.
Mon., Jan. 31 End of First Semester. No school for students at secondary level.
Tue., Feb. 1 First day of second semester for secondary schools.
Fri., Feb. 18 School closes at end of day for vacation.
Mon., Feb. 28 School resumes.
Thu., Mar. 24 Spring vacation begins at end of day.
Mon., Apr. 4 School resumes.
Fri., Apr. 15 End of third marking period for secondary schools.
Wed., Apr. 27 All students half day in AM.
Mon., May 30 Memorial Day. School is closed.
Fri., Jun. 17 End of second semester. Half day for students. School offices will be open until 5:00 PM.
Mon., June 20 Each Emergency Closing Day of the 2004-2005 school year which reduces attendance

days below that required by the state will be made up beginning with this day.
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2004–2005 University of Michigan Calendar
Mon., Sep. 7 Classes Begin
Mon.–Tue., Oct. 18–19 Fall Study Break
Wed., Nov. 24 Thanksgiving recess 5:00 PM
Mon., Nov. 29 Classes resume 8:00 AM
Tue., Dec. 14 Classes end
Wed., Dec. 15; Sat.–Sun., Dec. 18–19 Study Days
Thu.–Fri., Dec. 16–17; Mon.–Thu., Dec. 20–23 Examinations
Sun., Dec. 19 Commencement

Wed., Jan. 5 Classes begin
Mon., Jan. 17 Martin Luther King, Jr. Day. No Regular Classes.
Sat., Feb. 26 Vacation begins 12:00 noon
Mon., Mar. 7 Classes resume
Tue., Apr. 19 Classes end
Wed., Apr. 20; Sat.–Sun., Apr. 23–24 Study Days
Thu.–Fri., Apr. 21–22; Mon.–Thu., Apr. 25–28 Examinations
Fri.–Sun., Apr. 29–May 1 Commencement Activities

Tue., May 3 Classes begin
Mon., May 30 Memorial Day (Holiday)
Mon., Jun. 20 Classes end (Spring Half Term)
Tue.–Wed., Jun. 21–22 Study Days
Thu.–Fri., Jun. 23–24 Examinations
Fri., Jun. 24 Spring Half Term ends

2004–2005 Eastern Michigan University Calendar
Wed., Sept. 1 Classes Begin
Sat.–Mon., Sept. 4–6 Labor Day Recess - University Closed
Tue., Sept. 7 Classes Resume
Wed., Nov. 24 No Classes; Campus Open
Thu.–Sun., Nov. 25–28 Thanksgiving Recess - University Closed
Mon., Nov. 29 Classes Resume
Sat., Dec. 11 Last Day of Classes
Sun.–Sat., Dec. 12–18 Final Examinations
Sun., Dec. 19 Commencement

Wed., Jan. 5 Classes Begin
Mon., Jan. 17 Martin Luther King, Jr. Day, No Classes, Campus Open
Mon.–Sun., Feb.28–Mar. 6 Winter Recess - No Classes, Campus Open
Mon., Mar. 7 Classes Resume
Fri.–Sun., Mar. 25–27 Spring Recess - University Closed
Tue., Apr. 19 Last Day of Classes
Wed.–Tue., Apr. 20–26 Final Examinations
Sun., Apr. 24 Winter Commencement

Mon., May 2 Classes Begin
Mon., May 30 Memorial Day - University Closed
Mon., June 13 Last Day of Classes - 6 Week (Final Exams during last scheduled class)
Thu., June 23 Last Day of Classes - 7 1/2 Week (Final Exams during last scheduled class)
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II. Intentional Mentoring

A. Who was and is a mentor to you? What characteristics do they possess?

B. Why do I want to be a Reach Out! Mentor?

1. What do I have to offer?

2. What do I have to gain?

3. What do I believe about a student that isn’t doing well academically?

4. What do I know and believe about a learning community?
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C. The Mentoring Paradigm

Mentoring Element Learning-Centered Mentoring Paradigm

Mentee’s Role Active partner, who is equally responsible for his or her
learning and social development

Mentor’s Role Facilitator who helps to create and maintain a safe and
supportive climate that promotes learning

Learning process Self-directed

Focus Process-oriented; goal-oriented

D. Being a Reach Out! Mentor

1. The benefits:

• Broaden your network of friends and contacts on campus and in the community.

• Make a real difference in someone’s life; be a role model.

• Establish a meaningful resume line item and experience to share in interviews.

• Develop leadership skills applicable to any career and future community.

• Be involved in a team effort. We support you through your entire experience.

• Explore careers: counseling, teaching, social work and community development

2. The commitment required:

• Accept responsibility for representing Reach Out with dignity and pride by being a
positive role model for youth

• Work with the same child for one or two hours a week for at least one semester.

• Check in regularly with child’s teachers and counselor to share progress, questions,
and concerns.

• If missing a session call child at least a day ahead. Re-schedule if possible.

• Work with children only at the places designated by Reach Out!

• Contact a parent or guardian in the beginning for introductions, and then at least
once a month to share something positive about child and to find ways to work
together to support him or her with learning and academic success.

• Once a semester, participate in a group outing which Reach Out! will arrange in
Ann Arbor for teens/children, parents, and mentors.  Also join a community service
project with other mentors and mentees once a semester.

• Complete a brief but invaluable program evaluation
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III. Mentoring Children and Teens

A. An Experiment: Signatures & Individual Uniqueness

In the space below, sign your signature:

Now sign your signature with your opposite hand:

What Happened?

When you tried to do something that was not natural to you:

1. You felt uncomfortable.

2. It took extra time and effort.

3. You still did a lousy job at it!

We are each wired in a unique way. Similarly, we each have different learning styles. When
we try to learn in a way that is not natural for us, we struggle and often fail or perform
poorly, resulting in low test scores and low grades.

• Remember … this experiment when you help your student celebrate his/her individu-
ality.

• Remember … we are all wired in a unique way and we all have different learning styles.

• Remember … to connect this concept to goals for learning, college, and career.

As a mentor, a key role is for you to help your child or teen learn about him- or herself. We
will give you ideas, tips, and resources so you can listen to and guide them in discovering
their talents, skills, learning styles, and potential career fields.

B. Reach Out! Goals for working with children and youth

1. Help them succeed in learning science, math and all academic subjects;

2. Assist them in developing awareness of their own learning styles, talents, skills, hopes;

3. Encourage them to establish goals and to develop realistic plans to reach them.
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C. Intentional Dialogue

Effective communication is absolutely essential for good relationships. As a mentor, your
ability to listen to and interact with your child is a key for how meaningful the relationship
will be.

Just what is “communication”? A verbal and nonverbal exchange of:

• Information

• Feelings

• Meanings

What is Intentional Dialogue? An honest and respectful reciprocal exchange of:

• Ideas

• Information

• Feelings

• Meanings

It includes a sincere commitment and desire to both “listen” and “hear.”

D. Three processes of Intentional Dialogue

1. Mirroring (Teens often state that they feel misunderstood or unheard.)

• Setting aside what you know, think or feel about something in order to tune into
what the other person is saying.

• Paraphrasing: Accurately reflecting back to the sender the content of the message he
or she was trying to give.

• Be careful not to interrupt what is said or to interpret it; just rephrase it.

2. Validation

• Communicate to the sender that the information has been received and mirror that it
makes sense.

• See the other’s point of view; put aside, for at least a moment, your viewpoint and
judgments.

• Common phrases to use:

“I can see that.”  “It makes sense to me that you would think that.”
“I can understand that.”
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• When you validate, it does not mean that you agree with his or her view, but it does
mean that you acknowledge it and accept the reality that two individuals will often
have different points of view.

Why are mirroring and validation so critical for being a good mentor?

These two processes affirm the other person. When we can communicate and affirm an-
other person, we increase trust and closeness.

3. Empathy

• Reflect or imagine the feelings the sender is experiencing.

• Common phrases to use:  “I can imagine that you must feel…”
“I understand that you feel…”

Why would a mentor care about intentional dialogue skills?

a. You want to discuss something that might be a touchy subject.

b. You are upset about something related to the other person and need to discuss it.

c. You simply want to be listened to and understood.

E. How to go about Intentional Dialogue

It is up to your mentee to give you permission to have intentional dialogue. How many
people have tried to discuss something with you when you were not ready to listen?

“I would really like to discuss something with you. Is now a good time to do that?”

Honor your mentee’s decision, but don’t let him or her off the hook.

“When would be a good time to talk, if not now?”

Note: try to erase “but” statements!

F. Let’s Practice (groups of 2 or 3)

1. Each person should take turns being …

• an observer

• a mentor

• a student

2. The scenarios

• Your student’s attendance at mentoring sessions is poor. Dialogue with him/her to
resolve this issue and to communicate that your time is valuable.
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Directions for observer: listen and record how the mentor did on the following skills.

Mirroring?

Validation?

Empathy?

What actions or comments could have improved this dialogue?

• Your student is complaining and remarking about how his/her teacher is the reason
for his/her poor grades. Communicate that the teacher is only part of the problem
and that there are ways to get good grades even if you don’t like the teacher.

Mirroring?

Validation?

Empathy?

What actions or comments could have improved this dialogue?

• Your student confides in you that s/he likes to drink and sneaks into parties with
friends who drink. Share your experience and concerns without passing judgment.

Mirroring?

Validation?

Empathy?

What actions or comments could have improved this dialogue?
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• Your student begins a pattern of calling you at inappropriate times. Set boundaries
for the relationship.

Mirroring?

Validation?

Empathy?

What actions or comments could have improved this dialogue?

• Your student continually does not follow through on his/her scholastic responsibili-
ties. S/he doesn’t even write down assignments in the school-provided planner.
When you inquire, s/he confides that home isn’t the greatest place to study. Help
him/her troubleshoot the problem and create solutions.

Mirroring?

Validation?

Empathy?

What actions or comments could have improved this dialogue?

G. Tips for mentoring sessions

1. Strategies for creating a mentoring environment

a. Start each session with a “feelings check.” If our emotional needs are not met, it hin-
ders our ability to learn.  Help your child name his or her feelings!

“So how has your week been?”   “How are you feeling today?”

b. Intentional Dialogue

Listen for subtext, especially about your mentee’s abilities and intelligence. Nothing
stands in our way as much as our own low opinion of our potential.
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c. Learning Community

• Remember: you don’t have to have all the answers. That is not why you are
there.

• Teachers are our number one resource and we encourage you to refer your stu-
dent back to them. Dispel the myth that once you graduate or get to college you
instantly know it all. We spend our entire lives learning.

• “Family Leaders” and other mentors are part of our resource community.

d. Cooperation in Learning

• Encourage them to study with their peers, if that suits their learning style. We
learn so much by having to explain what we know and don’t know to others.

• Don’t just give them the answers! Ask open-ended questions to foster their own
problem-solving techniques. Encourage them to refer to their text, notes, and
teachers.

• Sometimes you will learn more from your student than you will impart.

• The problem is often one of confidence: they need experience in being successful
before they can believe in their abilities. You are the cheerleader and encourager.

2. Setting goals

a. At the first session, spend some time dialoguing about what the student wants to
gain from interacting with you throughout the semester. Share what you want, too!

b. Come up with a plan for how you will spend your time each week based on that.

3. Accountability

a. Remember to speak about the logistics of how you will handle missed sessions. This
should be done at the very beginning.

b. Have student review their mentee contract/registration. Share what you “signed on
to” as a mentor! You may need to remind your mentee of the commitment you are
making to one another now and again.

4. Resources and Tools at http://www.reachoutmichigan.org/

a. Study Skills, Time Management, and Fun Projects for Your Children & Teens

b. Self-Discovery and Personal Planning Instruments

c. College and Career Planning Resources

d. Job Shadow and Workplace Tour Providers

e. Personal Problem references regarding Learning Disabilities, Substance Abuse,
Eating Disorders, Suicide Prevention, Domestic Violence, Grief Support, etc.

Note: If your child or teen is struggling with these areas, please contact Jeannine.



18 Sep 04 15 Mentor’s Guide

5. Tips for providing feedback

What to Do How to Do It Example

Align your feedback with Provide real-time feedback. “What works for me is….”
the mentee’s agenda. Offer concrete, practical “I have a few ideas that might

examples.   help….”

Change the behavior and Stay with mentee’s behavior “How might someone else see
not the person. Rather than succumb to the   that behavior?”

temptation to evaluate it.

Use a tone of respect. Take care not to undermine “I wonder…”
the mentee’s self-esteem. “I liked the way you…”

Avoid giving feedback Ask for time to gather more “To be honest with you, I need
when you lack adequate information. Faking it doesn’t    to think about that a little
information. work.    more.”

Encourage mentee to use Continuously link progress “When we started out …
feedback as a positive and learning to the big picture.   And then … and now…”
way to grow.

6. “I Messages”

“I messages” are super strategies to communicate with your student (and others in our
lives!) what is troubling or positive to you about his or her behavior. Try them out!

I feel (mad, sad, glad, bad...)

+   when you (specific behavior they exhibit)

+   and it makes me (the consequence of their behavior for you).

Examples are: “I feel bad and unappreciated when you don’t come to meet with me,
and it makes me feel like you don’t care about me and the time I am investing in
you.”

“I feel happy and appreciated when you call me to tell me how you did on a test or
assignment, and it makes me realize that we have a great relationship and that our
time together is helping you with school work.”

“I feel useless and frustrated when you don’t write down on your planner what
your assignments are, and it makes me unable to help you with your homework,
skills, and grades.”

“I feel understood and happy when you greet me with a smile and work you want
some help with, and it makes me so proud of us and our relationship.”

We encourage you to keep a journal about your experiences and communications with
us and with your child. Please take a moment to jot down your profile—goals and
expectations—for  being an effective mentor this year!  Are there specific ways we can
help you now or later?
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IV. Learning Styles

A. Three Levels of Learning: How we come to know and understand

1. Frustration Level

• In over your head

• Have significant holes and gaps in prerequisite skills and concepts

• Can’t do alone or with help

2. Instructional Level

• Need help

• In the process of making sense of and applying

• Often somewhat rigid: can’t apply outside of original context

3. Independent Level

• Can do on one’s own

• Makes sense of and applies or connects to previous learning and life

• Can teach it to others

• Flexible knowledge: can alter or change contexts with ease

B. What We Learn

1. Concepts

2. Principles

3. Facts

4. Skills

5. Methods & Processes

C. Defining Learning Styles

1. Definition: a person’s typical modes of perceiving, remembering, thinking, and prob-
lem-solving

2. Why look at learning styles? ... Let’s BRAINSTORM.
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3. How do I learn?

4.  How don’t I learn?

5. Evaluate your own learning and your mentee’s style, using the

Index of Learning Styles instrument (on the following pages and) at
http://www2.ncsu.edu:80/unity/lockers/users/f/felder/public/ILSpage.html

The Index of Learning Styles (ILS) is used to assess preferences on four dimensions:

• active/reflective

• sensing/intuitive

• visual/verbal

• sequential/global

Richard M. Felder and Linda K. Silverman formulated the model. (The model also
contains a fifth dimension, inductive/deductive, that is not assessed by the ILS.)

The profile does not reflect a student’s suitability or unsuitability for a particular sub-
ject, discipline, or profession. Labeling students in this way is at best misleading and
can be destructive if the student uses the label as justification for a major shift in cur-
riculum or career goals.

The following items are available for viewing and downloading.

ILS questionnaire—Web version. A 44-item questionnaire that can be submitted and automatically
scored on the Web.

ILS questionnaire—Paper and Pencil version. A 44-item questionnaire that can be downloaded and
given to students, who enter their responses on the next form. (This follows on pages 18–20)

ILS questionnaire response sheet. A self-scoring form for students to enter their responses to the
ILS and calculate their preference scores. (This hand-scoring sheet follows on page 21)

Descriptions of the learning styles. A three-page handout to be given to students after they have
completed either version of the instrument. (pages 22–24)
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1. I understand something better after I

(a) try it out.

(b) think it through.

2. I would rather be considered

(a) realistic.

(b) innovative.

3. When I think about what I did yesterday, I am most

likely to get

(a) a picture.

(b) words.

4. I tend to

(a) understand details of a subject but may be fuzzy

about its overall structure.

(b) understand the overall structure but may be fuzzy

about details.

5. When I am learning something new, it helps me to

(a) talk about it.

(b) think about it.

6. If I were a teacher, I would rather teach a course

(a) that deals with facts and real life situations.

(b) that deals with ideas and theories.

7. I prefer to get new information in

(a) pictures, diagrams, graphs, or maps.

(b) written directions or verbal information.

8. Once I understand

(a) all the parts, I understand the whole thing.

(b) the whole thing, I see how the parts fit.

9. In a study group working on difficult material, I am

more likely to

(a) jump in and contribute ideas.

(b) sit back and listen.

10. I find it easier

(a) to learn facts.

(b) to learn concepts.

11. In a book with lots of pictures and charts, I’m likely

to

(a) look over the pictures and charts carefully.

(b) focus on the written text.

12. When I solve math problems

(a) I usually work my way to the solutions one step at a

time.

(b) I often just see the solutions but then have to

struggle to figure out the steps to get to them.

Index of Learning Styles www2.ncsu.edu:80/unity/lockers/users/f/felder/public/ILSpage.html

Circle “a” or “b” to indicate your answer to every question. Please choose only one answer for each
question. If both “a” and “b” seem to apply to you, choose the one that applies more frequently.

13. In classes I have taken

(a) I have usually gotten to know many of the students.

(b) I have rarely gotten to know many of the students.

14. In reading nonfiction, I prefer

(a) something that teaches me new facts or tells me how

to do something.

(b) something that gives me new ideas to think about.

15. I like teachers

(a) who put a lot of diagrams on the board.

(b) who spend a lot of time explaining.

16. When I’m analyzing a story or a novel

(a) I think of the incidents and try to put them together

to figure out the themes.

(b) I just know what the themes are when I finish

reading and then I have to go back and find the

incidents that demonstrate them.

17. When I start a homework problem, I’m more likely

to

(a) start working on the solution immediately.

(b) try to fully understand the problem first.

18. I prefer the idea of

(a) certainty.

(b) theory.

19. I remember best

(a) what I see.

(b) what I hear.

20. It is more important to me that an instructor

(a) lay out the material in clear sequential steps.

(b) give me an overall picture and relate the material to

other subjects.

21. I prefer to study

(a) in a study group.

(b) alone.

22. I am more likely to be considered

(a) careful about the details of my work.

(b) creative about how to do my work.

23. When I get directions to a new place, I prefer

(a) a map.

(b) written instructions.

24. I learn

(a) at a fairly regular pace. If I study hard, I’ll “get it.”

(b) in fits and starts. I’ll be totally confused and then

suddenly it all “clicks.”
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25. I would rather first

(a) try things out.

(b) think about how I’m going to do it.

26. When I am reading for enjoyment, I like writers to

(a) clearly say what they mean.

(b) say things in creative, interesting ways.

27. When I see a diagram or sketch in class, I am most

likely to remember

(a) the picture.

(b) what the instructor said about it.

28. When considering a body of information, I am more

likely to

(a) focus on details and miss the big picture.

(b) try to understand the big picture before getting into

the details.

29. I more easily remember

(a) something I have done.

(b) something I have thought a lot about.

30. When I have to perform a task, I prefer to

(a) master one way of doing it.

(b) come up with new ways of doing it.

31. When someone is showing me data, I prefer

(a) charts or graphs.

(b) text summarizing the results.

32. When writing a paper, I am more likely to

(a) work on (think about or write) the beginning of the

paper and progress forward.

(b) work on (think about or write) different parts of the

paper and then order them.

33. When I have to work on a group project, I first want

to

(a) have “group brainstorming” where everyone

contributes id

(b) brainstorm individually and then come together as a

group to compare ideas.

34. I consider it higher praise to call someone

(a) sensible.

(b) imaginative.

35. When I meet people at a party, I am more likely to

remember

(a) what they looked like

(b) what they said about themselves.

36 When I am learning a new subject, I prefer to

(a) stay focused on that subject, learning as much about

it as I can.

(b) try to make connections between that subject and

related subjects.

37. I am more likely to be considered

(a) outgoing

 (b) reserved

38. I prefer courses that emphasize

(a) concrete material (facts, data).

(b) abstract material (concepts, theories).

39. For entertainment, I would rather

(a) watch television.

(b) read a book.

40. Some teachers start their lectures with an outline of

what they will cover. Such outlines are

(a) somewhat helpful to me.

(b) very helpful to me.

41. The idea of doing homework in groups, with one

grade for the entire group,

(a) appeals to me.

(b) does not appeal to me.

42. When I am doing long calculations,

(a) I tend to repeat all my steps and check my work

carefully.

(b) I find checking my work tiresome and have to force

myself to do it.

43. I tend to picture places I have been

(a) easily and fairly accurately.

(b) with difficulty and without much detail.

44. When solving problems in a group, I would be more

likely to

(a) think of the steps in the solution process.

(b) think of possible consequences or applications of the

solution in a wide range of areas.
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ILS Scoring Sheet

1. Put “1”s in the appropriate spaces in the table below (e.g. if you answered “a” to Question 3, put a
“1” in Column “a” by Question 3).

2. Total the columns and write the totals in the indicated spaces.

3. For each of the four scales, subtract the smaller total from the larger one. Write the difference (1 to
11) and the letter (a or b) with the larger total.

ACT / REF SEN / INT VIS / VRB SEQ / GLO

Q a b Q a b Q a b Q a b

1 ___ ___ 2 ___ ___ 3 ___ ___ 4 ___ ___

5 ___ ___ 6 ___ ___ 7 ___ ___ 8 ___ ___

9 ___ ___ 10 ___ ___ 11 ___ ___ 12 ___ ___

13 ___ ___ 14 ___ ___ 15 ___ ___ 16 ___ ___

17 ___ ___ 18 ___ ___ 19 ___ ___ 20 ___ ___

21 ___ ___ 22 ___ ___ 23 ___ ___ 24 ___ ___

25 ___ ___ 26 ___ ___ 27 ___ ___ 28 ___ ___

29 ___ ___ 30 ___ ___ 31 ___ ___ 32 ___ ___

33 ___ ___ 34 ___ ___ 35 ___ ___ 36 ___ ___

37 ___ ___ 38 ___ ___ 39 ___ ___ 40 ___ ___

41 ___ ___ 42 ___ ___ 43 ___ ___ 44 ___ ___

Total (sum 1’s in each column)

ACT / REF SEN / INT VIS / VRB SEQ / GLO

a b a b a b a b

___ ___ ___ ___ ___ ___ ___ ___

(Larger - Smaller) + Letter of Larger (see below*)

________ ________ ________ ________

*Example: If you totaled 3 for a and 8 for b, you would enter 5b.

Explanation of scores

• If your score on a scale is 1–3, you have a mild preference for one or the other dimension but you are
essentially well balanced. (For example, a 3a in the ACT/REF category indicates a mild preference for active
learning.)

• If your score on a scale is 5–7, you have a moderate preference for one dimension of the scale and will learn
more easily in a teaching environment which favors that dimension.

• If your score on a scale is 9–11, you have a strong preference for one dimension of the scale. You may have real
difficulty learning in an environment which does not support that preference.
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ILS Handout: Learning Styles and Strategies
Richard M. Felder, Hoechst Celanese Professor of Chemical Engineering, North Carolina State University

Barbara A. Soloman, Coordinator of Advising, First Year College, North Carolina State University

Active and Reflective Learners

• Active learners tend to retain and understand information best by doing something active with it—
discussing or applying it or explaining it to others. Reflective learners prefer to think about it quietly
first.

• “Let’s try it out and see how it works” is an active learner’s phrase; “Let’s think it through first” is
the reflective learner’s response.

• Active learners tend to like group work more than reflective learners, who prefer working alone.

• Sitting through lectures without getting to do anything physical but take notes is hard for both
learning types, but particularly hard for active learners.

Everybody is active sometimes and reflective sometimes. Your preference for one category or the other
may be strong, moderate, or mild. A balance of the two is desirable. If you always act before reflecting,
you can jump into things prematurely and get into trouble, while if you spend too much time
reflecting, you may never get anything done.

How can ACTIVE learners help themselves?

If you are an active learner in a class that allows little or no class time for discussion or problem-solving
activities, you should try to compensate for these lacks when you study. Study in a group in which the
members take turns explaining different topics to each other. Work with others to guess what you will
be asked on the next test and figure out how you will answer. You will always retain information better
if you find ways to do something with it.

How can REFLECTIVE learners help themselves?

If you are a reflective learner in a class that allows little or no class time for thinking about new
information, you should try to compensate for this lack when you study. Don’t simply read or memo-
rize the material; stop periodically to review what you have read and to think of possible questions or
applications. You might find it helpful to write short summaries of readings or class notes in your own
words. Doing so may take extra time but will enable you to retain the material more effectively.

Sensing and Intuitive Learners

• Sensing learners tend to like learning facts; intuitive learners often prefer discovering possibilities
and relationships.

• Sensors often like solving problems by well-established methods and dislike complications and
surprises; intuitors like innovation and dislike repetition. Sensors are more likely than intuitors to
resent being tested on material that has not been explicitly covered in class.

• Sensors tend to be patient with details and good at memorizing facts and doing hands-on
(laboratory) work; intuitors may be better at grasping new concepts and are often more comfortable
than sensors with abstractions and mathematical formulations.
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• Sensors tend to be more practical and careful than intuitors; intuitors tend to work faster and to be
more innovative than sensors.

• Sensors don’t like courses that have no apparent connection to the real world; intuitors don’t like
“plug-and-chug” courses that involve a lot of memorization and routine calculations.

Everybody is sensing sometimes and intuitive sometimes. Your preference for one or the other may be
strong, moderate, or mild. To be effective as a learner and problem solver, you need to be able to
function both ways. If you overemphasize intuition, you may miss important details or make careless
mistakes in calculations or hands-on work; if you overemphasize sensing, you may rely too much on
memorization and familiar methods and not concentrate enough on understanding and innovative
thinking.

How can SENSING learners help themselves?

Sensors remember and understand information best if they can see how it connects to the real world. If
you are in a class where most of the material is abstract and theoretical, you may have difficulty. Ask
your instructor for specific examples of concepts and procedures, and find out how the concepts apply
in practice. If the teacher does not provide enough specifics, try to find some in your course text or
other references or by brainstorming with friends or classmates.

How can INTUITIVE learners help themselves?

Many college lecture classes are aimed at intuitors. However, if you are an intuitor and you happen to
be in a class that deals primarily with memorization and rote substitution in formulas, you may have
trouble with boredom. Ask your instructor for interpretations or theories that link the facts, or try to
find the connections yourself. You may also be prone to careless mistakes on tests because you are
impatient with details and don’t like repetition (as in checking your completed solutions). Take time to
read the entire question before you start answering and be sure to check your results.

Visual and Verbal Learners

• Visual learners remember best what they see—pictures, diagrams, flow charts, time lines, films, and
demonstrations.

• Verbal learners get more out of words—written and spoken explanations.

• Everyone learns more when information is presented both visually and verbally.

In most college classes, very little visual information is presented: students mainly listen to lectures and
read material written on boards and in textbooks and handouts. Unfortunately, most people are visual
learners, which means that most students do not get nearly as much as they would if more visual
presentation were used in class. Good learners are capable of processing information presented either
visually or verbally.

How can VISUAL learners help themselves?

If you are a visual learner, try to find diagrams, sketches, schematics, photographs, flow charts, or any
other visual representation of course material that is predominantly verbal. Ask your instructor, consult
reference books, and see if any videotapes or CD-ROM displays of the course material are available.
Prepare a concept map by listing key points, enclosing them in boxes or circles, and drawing lines with
arrows between concepts to show connections. Color-code your notes with a highlighter so that
everything relating to one topic is the same color.
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How can VERBAL learners help themselves?

Write summaries or outlines of course material in your own words. Working in groups can be
particularly effective: you gain understanding of material by hearing classmates’ explanations and you
learn even more when you do the explaining.

Sequential and Global Learners

• Sequential learners tend to gain understanding in linear steps, with each step following logically
from the previous one. Global learners tend to learn in large jumps, absorbing material almost
randomly without seeing connections, and then suddenly “getting it.”

• Sequential learners tend to follow logical stepwise paths in finding solutions; global learners may be
able to solve complex problems quickly or put things together in novel ways once they have grasped
the big picture, but they may have difficulty explaining how they did it.

Many people who read this description may conclude incorrectly that they are global, since everyone
has experienced bewilderment followed by a sudden flash of understanding. What makes you global
or not is what happens before the light bulb goes on. Sequential learners may not fully understand the
material but they can nevertheless do something with it (like solve the homework problems or pass the
test) since the pieces they have absorbed are logically connected. Strongly global learners who lack
good sequential thinking abilities, on the other hand, may have serious difficulties until they have the
big picture. Even after they have it, they may be fuzzy about the details of the subject, while sequential
learners may know a lot about specific aspects of a subject but may have trouble relating them to
different aspects of the same subject or to different subjects.

How can SEQUENTIAL learners help themselves?

Most college courses are taught in a sequential manner. However, if you are a sequential learner and
you have an instructor who jumps around from topic to topic or skips steps, you may have difficulty
following and remembering. Ask the instructor to fill in the skipped steps, or fill them in yourself by
consulting references. When you are studying, take the time to outline the lecture material for yourself
in logical order. In the long run doing so will save you time. You might also try to strengthen your
global thinking skills by relating each new topic you study to things you already know. The more you
can do so, the deeper your understanding of the topic is likely to be.

How can GLOBAL learners help themselves?

If you are a global learner, just recognizing that you aren’t slow or stupid but simply function
differently from most of your classmates can help a great deal. However, there are some steps you can
take that may help you get the big picture more quickly. Before you begin to study the first section of a
chapter in a text, skim through the entire chapter to get an overview. Doing so may be time-consuming
initially but it may save you from going over and over individual parts later. Instead of spending a
short time on every subject every night, you might find it more productive to immerse yourself in
individual subjects for large blocks. Try to relate the subject to things you already know, either by
asking the instructor to help you see connections or by consulting references. Above all, don’t lose faith
in yourself; you will eventually understand the new material, and once you do, your understanding of
how it connects to other topics and disciplines may enable you to apply it in ways that most sequential
thinkers would never dream of.
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V. Keys to Youth Development
(Konopka 1973, Pittman 1991)

These are critical elements that are found to be essential to the healthy development of young people.

1.  Security Children and teens feel physically and emotionally safe.

Young people will learn better and participate more fully with us when they feel safe. There must be respect
and trust established among all the youth, mentors, and family leaders involved.

2.  Belonging Children and teens experience belonging and ownership.

Youth feel included. They have significant roles and their “voice” and ideas are heard. Mentees need to be part
of the decision-making teams to choose field trips, family outings, and community service projects.

3.  Acceptance Children and youth develop self-worth.

Youth feel free to contribute. Their contributions are accepted, acknowledged, and appreciated by their peers
and by mentors.

4.  Independence Children and youth discover self—talents, skills, dreams, hopes.

Youth are encouraged to try new things and to learn about themselves. As a result, they discover their talents,
interests, passions, and skills. They experience independence and taking control of their own lives. They
experience personal power as they see they have control over things that happen to them and can choose things
and people to get involved with.

5.  Relationships Children and youth develop quality relationships with peers and mentors.

Youth develop caring and trusting relationships. Youth and adults learn together and respect one another.
Youth heighten their relationships with themselves—“I like me. I know who I am.”

6.  Values Children and youth develop or form their own personal values.

Youth share and explore their own values and an express their ideas, feelings, beliefs about topics that are
important to them. In turn, youth are able to listen with respect to the values expressed by other peers and
mentors.

7.  Achievement Children and youth feel the pride and accountability that comes with mastery.

Youth experience success by completing activities appropriate for their stage of development and preferred
learning style. Youth learn to set goals, to understand their various basic skill levels and needs, to ask for help,
to communicate with teachers and counselors, to feel the pride of meeting goals and experiencing “academic
success.”

8.  Recognition Children and youth expand their capacity to enjoy life and to know that success
is possible.

Through our mentoring relationships and program, youth are offered new experiences and opportunities. They
learn and grow from successes and failures. They expand their capacity to enjoy life and know that personal
“success” is possible. They know they are precious and special to us.
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VI. Study Skills & Self-Help Information
See the Web links below at www.reachoutmichigan.org

Attitude and Organization

• Analyzing Your Study Habits and Attitudes

• Motivation

• Priority Setting

• Managing Stress

Time Management

• Time Scheduling

• Procrastination: Ten Ways to Do It Now!

The Study Environment

• Study Distractions Analysis

• Control of the Environment

• Concentration Rules of Thumb

Note Taking

• Note-taking Suggestions - Double Column Notes

• The Cornell Note-taking System

• Editing Lecture Notes

Reading & Memorizing

• Survey Reading Techniques

• Skimming and Scanning Scientific Material

• SQ3R - A Reading/Study System

• How to Read Essays You Must Analyze

• How to Read a Difficult Book

• Improving Reading Speed

• Vocabulary Development

• Acronyms

• Remembering

Writing & Editing

• Writing Papers & Essays

• Writing Term Papers

• Proofreading
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VII. Wrap-Up

A. Logistics

1. Mentor’s commitment (2 hours per week for a semester)

Frequency of sessions decided by you and your child or teen

2. Carpooling/Transportation- Let your Family Leader know if you can drive!

3. Personal Problem Resources: www.reachoutmichigan.org

If you are worried about your mentee (drugs, alcohol, suicidal tendencies, etc.), please
consult Jeannine for advice!

4. Be sure to establish E-mail groups for Family Leaders and Mentors

B. Just for Fun

• Brainstorm activities we would like to do during the semester among ourselves

• Activities with our children or teens

C. A Few Final Thoughts

We can’t provide our children with quick fixes and answers to the problems they are facing
in their lives. We are not genies in a lamp! We are here to help our children and teens grow
and gain self confidence and to learn that….

• We are each uniquely gifted and possess many talents.

• We all can learn. We all can learn any subject. We all can learn for understanding instead
of just memorization.

• We each have our own learning styles, which do not always match up with the way
schools and training programs teach us or evaluate what we know.

• The answers that they seek are within themselves. All they have to do is spend some
time looking for them.

• There are many careers out there that can be enjoyable and utilize their unique combi-
nation of gifts, skills, and traits.

• Each of us has one life to live and we have to live it for ourselves, not for anyone else.

As you mentor your child or teen, remember to be flexible. These materials are resources
are for you. Be sure to make necessary alterations so you are truly catering to the needs of
your child. We wish there were a cookbook recipe we all could use. However, every student
is unique and has individual needs. Every mentor is unique, too, and has different experi-
ences and gifts to offer.  We are here for you! Let us know how we can help you be the best
mentor possible for your child!
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Reach Out!
A Center Linking University of Michigan and Community Mentors with Children and Teens

Middle School Volunteer Mentor Agreement

Fall 2004

Contact Information:

name (please print) e-mail

local phone cell phone work phone

local address city zip

Organization: employer, college/university, high school, etc. major, if appropriate

UM or EMU student organization, if appropriate year in school, if appropriate

Demographics:    gender ___    birthdate (mo/date/year) ___________________     race __________

Days & times I’m available to work at Scarlett Middle School:

❏ Mondays, 2:50–3:50 PM ❏ Wednesdays, 2:50–3:50 PM

❏ Tuesdays, 2:50–3:50 PM ❏ Thursdays, 2:50–3:50 PM

Availability over the next year:

❏ I am willing to have others carpool with me on  __ M, __ Tu, __ W, __ Th

❏ I will be able to mentor through Fall 2004 only

❏ I will be able to mentor through Winter 2005

❏ I will be able to mentor through the middle of June 2005

❏ I am a Family Leader this year.

❏ I am returning this year and will be seeing my child ___________________________.



Reach Out!
Fall 2004

Volunteer Mentor Code of Conduct

The purpose of this Code of Conduct is to ensure the safety and well-being of all participants.

Mentors will:

• Accept responsibility for representing the Michigan Reach Out! and/or the University of Michigan
and Eastern Michigan University with dignity and pride by being a positive role model for youth

• Conduct themselves in a courteous and respectful manner

• Not consume alcohol or illegal drugs before or during work with children

• Work with young people only at the designated places—supervised classrooms at Scarlett Middle
School

• Not take their mentees on outings without prior arrangement with Reach Out! site leader and school
authorities and written permission from parents (Note that it is not advisable to transport children
in your private automobile)

• Accept no monetary compensation for services provided

It is important that all volunteers comply with the Code of Conduct. Failure to comply
with any component of the code may lead to dismissal from the Mentoring Program.

I will try to notify Reach Out! staff at least two weeks in advance if I am unable to continue mentoring.

I agree to comply with this Code of Conduct. I authorize the University of Michigan and Michigan
Reach Out! to make and use photo/video images of me for educational and promotional purposes.

SIGNATURES:

Mentor Date

Driver’s License # State of Issue

Staff Person Date

Thank you for caring enough to try to make a difference!



Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Fall 2004 Parent Agreement for Scarlett Middle School Mentoring

Michigan Reach Out! trains and oversees volunteers to be academic mentors for Scarlett students.  Children
commit to meeting with their mentors one or two afternoons a week for an hour, immediately after school at
Scarlett.  Occasional field trips, community service projects, and job shadowing experiences may be arranged with
your prior approval and support for providing transportation and/or being a chaperone.

Parent Contact Information:

Parent 1 Name (please print) Home Street Address

City Zip Home Phone

Cell Phone Work Phone e-mail

Parent 2 Name (please print) Home Street Address

City Zip Home Phone

Cell Phone Work Phone e-mail

Parent Agreement:
I agree to to let my child, ____________________________________, participate in Reach Out! mentoring.

Please print name

I understand that my child will be meeting once or twice weekly with a university student or
community volunteer for academic mentoring in a supervised classroom after school.  I agree not to
hold Reach Out! staff or volunteers responsible for accidental injury to my child during the program. I
realize there is no charge for these services. I give Michigan Reach Out! and Scarlett School permission to
use photographs of my child (identified by first name only, if at all) in newsletters, brochures, reports,
Internet home pages, or similar outlets for the purpose of illustrating, recruiting for, or reporting on
these educational outreach programs.  I give permission for my child’s mentor to be given copies of
report cards and progress reports so s/he can work with my child and teachers.  I will communicate with
my child’s mentor at least once a month so we can work together to help my child learn and grow.

SIGNATURE (at least one parent or guardian must sign):

Parent Date



Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Fall 2004 Student Agreement for Scarlett Middle School Mentoring

Reach Out! matches mentors for Scarlett students to help them with academic skills and classes.
Volunteers commit to meeting every week for at least one semester with the students they mentor. Our
volunteers expect you to also make a commitment to show up faithfully, to bring your school planners
and homework assignments, and to understand that you must work hard to be successful.

Student Information:

Name (please print) Birthday (Month/Day/Year) Grade Gender

             Counselor                            Math Teacher                       Language Arts Teacher                      Science Teacher

Why are you interested in mentoring?
___________________________________________________________________________________________

___________________________________________________________________________________________

Have you participated in a Reach Out! program before? ❑Yes ❑No

If so, would you like to request a particular mentor? ____________________________________________

Days you are available to meet from 2:50–3:50 after school: ❑ M ❑ Tu ❑ W ❑ Th

Student Agreement:

I agree to participate in the Reach Out! mentoring program after school and to:

1.  Attend every week, but call my mentor at least a day ahead if I must be absent

2. Bring my planner, recent tests, current homework, textbooks, grades and report cards

3. Facilitate communication among me, my teachers, my parents, and my mentor by sharing notes and
talking with them about my work and learning

4. Conduct myself in a courteous and respectful manner

5. Fill out a brief evaluation form at the end of each semester

SIGNATURES:

Student Date

Counselor or Teacher Date


