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I. Welcome to Michigan Reach Out!

Mission

To link university students, community, and business mentors with youth to provide educational and
career exploration opportunities both inside and outside of the classroom.

Goals

1. Provide a model mentoring program and career resource clearinghouse for Michigan;

2. Provide academic support for children and tackle the growing achievement gaps;

3. Provide career exploration opportunities for children with emphasis on science, math,
engineering, health, and technology (SMETH) careers;

4. Provide children, parents, guardians and K–12 staff information about post–high school job
training and higher educational opportunities.

Brief History

Several dedicated University of Michigan students and other adults from the previous UM College of
Engineering Michigan Reach Out program led a diverse group of stakeholders representing higher
education, K–12, business, community, faith-based organizations, and parents to establish our
501(c)(3) nonprofit organization in March 2002. Prior to that spring, we had developed our model
under the auspices of UM’s National Science Foundation Center for Ultrafast Optical Science (CUOS).

From 1995 through 2001, we established grass-roots student organizations at several universities
to recruit, train and support college students as mentors and science club leaders at schools, public
housing sites, and predominantly black churches. At the same time, we worked with Chambers of
Commerce, Rotary and Kiwanis groups, and community colleges to provide career clubs, career
mentoring, and “world of work” job shadowing and workplace or research lab tours. Our aim was to
help at-risk children and teens gain confidence in themselves and their ability to be successful
learners, particularly in math and science content areas, and to encourage them to explore their
passions and talents as related to science, math, engineering, technology and health (SMETH)
careers. When the NSF funding for this laser center came to its predestined end in 2002, there no longer
was a mandate for the Center to continue outreach to disadvantaged children.

Although we had to end programs in Detroit, Pontiac, and Ypsilanti, our UM students refused to
stop serving local Ann Arbor children in several school and public housing sites. With their support,
along with that of Ted Doan and the Herbert H. and Grace Dow Foundation and the Pfizer
Corporation, we established the nonprofit Michigan Reach Out with the mission described above.
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II. Intentional Mentoring (Definition and Strategy)

Definition:

Mentoring is an ongoing structured relationship between trusted and trusting individuals who grow
and develop in a holistic partnership that includes academic, emotional, social, spiritual, and
physical realms.

Ongoing and Fundamental Strategy for Mentoring:

Both partners develop competence and character by

• discovering their gifts, talents and passions;

• dealing with their personal pain and life struggles;

• defining their own priorities;

• becoming effective problem-solvers; and

• determining short- and long-term goals.

Mentoring — all about selfless caring.

Mentoring Partners believe each person is unique, worthy, precious and has a destiny.
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet:
Ongoing and Fundamental Strategy for Mentoring

Name: ____________________________ Date: ________________

Partner: ____________________________

1. Briefly share ideas and reflections about our premise that Reach Out mentoring empowers both

partners to develop competence and character by:

• Discovering their gifts, talents and passions;

• Dealing with their personal pain and life struggles;

• Defining their own priorities;

• Becoming effective problem-solvers; and

• Determining and short- and long-term goals.

2. Identify one person in your life who served as a mentor to you. ____________________

How old were you? What was going on in your life?

3. Circle any of the ways above that s/he helped you to grow.

4. With a partner, share how this person came alongside you in this situation, relationship, or

difficult time. Try to be specific!

5. Did you experience “selfless caring” from this person? Explain or give examples.
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III. Reach Out Beliefs and Values

Reach Out mentoring invites everyone to discover and live personal beliefs and values.

Authentic mentoring partners reflect and share their perceptions, growth, and struggles with living
out personal beliefs and values. Such personal understandings are deeply important and critical for
growing and ever becoming “me” throughout our lives.

Beliefs are our unique and personal convictions. Beliefs are the “truths” we hold dear. They may also
be our faith or religious tenets. As we become teens, young adults, middle-aged adults, and elderly
adults, we often see a continuum of development of our beliefs, fundamental life truths, and spiritual
foundations. Early on, beliefs can be those of our parents and family members. Later, as teens, our
beliefs can be influenced and challenged by peers or other adults that we look up to as role models.
Experiences and relationships with people of similar or different religions and faiths also cause us to
reassess our own beliefs. In healthy life-long development, we are always becoming our own unique
persons. It is critical to take time to ponder, reflect, and share our growth in our own deeply held
beliefs. Beliefs are a foundation for our lives. Beliefs are never “right” or “wrong.” They are the
convictions of individuals and worthy of our respect.

Values, on the other hand, are individual social principles and standards. Values are often shaped by
our passions, goals, desires, needs, and life crises or struggles. Our priorities generally reflect our
values. If we can acknowledge our personal values, our lives make sense. We know what our daily
priorities are. We know which people we need and want to spend quality time with. Values are
demonstrated in how we live every day. We find joy, peace, and balance in our lives when we honor
our values.

Values can be looked at like a lens or a filter through which we can examine our lives—what we
do, whom we are with, what we are trying to do or to become, how we spend our time, and how we
treat others. True colors of values often shine when we are in a hard time, a difficult relationship, or
a crisis. We can see what we value by examining what we do with our time. Values are the basis of
“do you walk the walk or just talk the talk?” We can see people’s true beliefs and values in how they
choose or have chosen to live their lives.

As members of Reach Out, we have developed our own “culture”–––much like a family,
community, organization or a business does. The catch is that before we can share corporate beliefs and
values, we truly need to step back and reflect upon and define our personal ones!



Michigan Reach Out permits anyone to use these materials but not to sell them. © 2007

7

Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet:
Defining Personal Beliefs and Values

Name: ____________________________ Date: ________________

Partner: ____________________________

1. Circle any words that fully resonate with who you believe you are or are “becoming.”

Add any concepts you value that are missing!

creativity hopeful patience tolerance diligence

initiative shy perseverant kindness thoroughness

dependability optimism loyalty cautiousness self-control

gratefulness flexibility enthusiasm sincerity generosity

persuasiveness orderliness virtuous discernment wisdom

sensitivity determination hospitality compassion orderliness

forgiveness cheerfulness boldness ___________ ___________

2. Share with your partner how your existing values will be reflected in your mentoring.

3. Underline two words that describe values you are struggling to “own” and live out “24-7.”

4. Share with your partner what roadblocks, barriers, problems, friends, activities, thought

processes, “self-talk,” etc., are keeping you back from owning these beliefs/values that you want

to be a real part of who you are.
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IV. Roles and Responsibilities

Reach Out requires commitment from everyone involved—much like a well-functioning business or
church, or even a healthy and supportive family. Like links in a circular chain, we are only as
effective and strong as our weakest link! Please come back now and again to look at our basic roles and
responsibilities for you. These are the minimum ones we have found to be essential for your and your
child’s growth. You will meet Reach Out people who have really jumped in. Like everything in life,
we get out of it what we put into it!

Mentors

1. Mentors are required to meet with their mentee at least once a week at Scarlett Middle School for
at least one academic year. Mentors are encouraged to car pool with their Family Leaders, and
must get to Scarlett by 2:50.

2. Mentors and their mentees must attend the monthly event coordinated by their Family Leader.
Attendance for this event is MANDATORY. Mentors are encouraged to schedule additional one-
on-one outings with their mentees each month.

3. Mentors must stay in regular contact with their mentees’ teachers. This can be done via email on
most occasions; however, face-to-face meetings with teachers are encouraged if the mentee is
having difficulty in a class.

4. Mentors must meet the mentee’s family by scheduling a home visit. Mentors are also encouraged to
stay in regular contact with the mentee’s family if possible.

5. Mentors must attend training workshops at Scarlett Middle School once a month, which are held
from 4–5:30. Note: Because training workshops are only offered Monday–Thursday one week per
month, mentors and Family Leaders who go to Scarlett on Fridays must find a way to attend one of
these workshops during that week  If you cannot meet the schedule, contact Jeannine to arrange an
alternative day and time.

6. Complete personal goal forms (when children are also doing so with report cards) and an end-of-
the-year Reach Out evaluation.

Family Leaders

1. Family Leaders mentor their mentors. Mentors must be able to share their problems and
roadblocks, and be helped to see their successes. This is accomplished by

• making weekly phone calls to mentors in their family groups to find out how things are going
and what resources they need,

• helping communicate Reach Out news and updates to mentors, and

• planning monthly get-togethers for mentors in their families that include time to reflect and
share more deeply what we are learning from mentoring, to do training worksheets, and to
complete learning-style inventories and other surveys.

2. Family leaders must model and reinforce the growth in skills and strategies that are expected of
mentors. The strategies prescribed are

• openly sharing personal ways of applying, practicing, and internalizing our workshop training
skills,

• sharing personal reflections about ongoing growth and development in character, leadership,
and integrity,
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• participating in monthly training workshops, and

• attending bimonthly Family Leader meetings.

3. Family Leaders handle logistics for regular mentoring at Scarlett, Family Events, weekend
outings, World of Work experiences, and any community service projects by

• coordinating transportation,

• assisting with family event planning,

• dealing with general problems associated with coming to evening and weekend outings or
events for mentors, children, and family members, and

• dealing with attendance problems at school, workshops, family events, etc.

Additional Information for Family Leaders

Weekly Check-Ins

As outlined in their Roles and Responsibilities, Family Leaders must check in with the mentors in
their family group on a weekly basis. The easiest way to do this is on the car ride to and/or from
Scarlett each week. The following questions should be used as a guide for your weekly check-ins:

1. How is everything going with your mentee? Are there any problems of concerns?

If there are any problems, consult with Lee about a proper course of action.

2. Have you met with your mentee’s family?

3. Have you met with your mentee’s teachers?

On some occasions, a simple email from time to time may be sufficient. However, if it becomes
apparent that the mentee is having trouble in a class, mentors should be encouraged to schedule a
face-to-face meeting.

4. Have you been going on any additional outings with your mentee?

As outlined in their Roles and Responsibilities, Family Leaders must coordinate at least one get-
together with their family group. In many cases, previously scheduled events, such as the
Thanksgiving potluck in November and Washtenaw Community College day in March will count
as this monthly event. However, mentors are encouraged to schedule additional one-on-one
outings with their mentees, and Family Leaders should be able to suggest fun places or help with
any concerns or questions their mentors may have regarding these outings.

Bimonthly Meetings

As outlined above, Family Leaders must attend bimonthly meetings with Reach Out executive staff.
These meetings will be kept as brief as possible (no more than one hour), and attendance is
MANDATORY unless you have discussed your possible absence with Reach Out Director Jeannine
LaSovage or Family Leader Director Brett Ehrmann.

Scarlett Site Leader Roles & Responsibilities

Site Leader Roles and Responsibilities include, but are not limited to

Administrative
Caseload: 20–25 children/tutor-mentors
Monthly Team/Staff Meeting with MRO Director
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Recruiting/Matching. Be at UM Festifall Table. Work with Director to match children and tutor-
mentors.  Includes calling all children and parents/guardians; calling all tutor-mentors; making
matches and following up that matches work out.  Make changes as needed.

Be at Scarlett MRO room Monday-Thursday from 2:30 - 4:30 PM. Set up room, prepare and manage
attendance sheet check-in, provide AAPS late bus passes.
Meet with tutor-mentors from 4-4:30 regularly to share concerns, praise reports, ideas, etc.
Contact immediately any child or tutor-mentor who does not attend. With children, also talk to
parent or guardian.
Maintain Scarlett MRO room; know how to use manipulative materials; demonstrate materials
and promote use by children, tutor-mentors.
Maintain and provide healthy snack supply.
Maintain files and records, including parent/child MRO registrations, parent/child signatures for
their R & R’s, tutor-mentor registrations and agreements to R & R’s, copies of AAPS background
checks, copies of child medical information provided to tutor-mentors.
We will  have a person who will manage and maintain MRO databases this year. Site leaders
must communicate and share data with this person.
Maintain files and provide guidance when Scarlett progress reports and report cards are given out.
Assist children and tutor-mentors in reviewing, making goals, et al.
Meet with principals, counselors and teachers regularly to promote sharing of goals, specific
learning/testing accommodations for children, concerns.
Attend all MRO In-Services and monthly workshops.  Try to organize so attend with own
caseload.

MRO Training and Volunteer Management
Assist tutor-mentors with problems that arise among them and their children, teachers,
counselors, and parents via email or face-to-face communications.
Encourage children and tutor-mentor to complete Learning Style inventories, career cruising and
other talent surveys, and various surveys from other MRO workshops.  Meet with children and
tutor-mentors to talk about what they learn about themselves from these workshops and surveys.
Facilitate goal setting for each new report card or progress report. Often utilizes knowledge and
skills from MRO Inservice and workshops.
Oversee tutor-mentor plans and schedules for each semester.
Help tutor-mentors who are going to leave to find their replacement and assist with this
transition.

Family Events
Responsible for MRO Thanksgiving Potluck.
May also plan other Family Events for your caseload or with co-site leader for all Scarlett
children/families.
Assist with other Family Events planned by Family Leaders or those staff come up with
throughout the year.
If arrange family event outings, responsible to communicate with Director and to oversee flyers,
permission slips, et al.

World of Work
Work with World of Work Coordinator and encourage participation in attending planned job
shadowing, workplace tours, or research lab tours.  Includes flyers, rsvp forms, contacting parents
to drive, etc.
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Work with World of Work Coordinator and Margaret Green to promote annual MRO WCC Day.
Includes flyers, rsvp forms, attendance at WCC Day and greeting table.

Science Fair
Meet with all Scarlett science teachers and gather their packets for science fair including:
expectations and requirements, timeline for completion of various project requirements and
assignments, etc.
Help children and tutor-mentors select and execute science fair  projects.

A Special Note about Confidentiality

Please honor confidentiality with your child. Nothing breaks down a relationship faster than
gossiping or talking to someone else about what has been shared without the permission of that
person. Should you become concerned or anxious about your child’s safety and well-being, please do
tell them that you need to seek help or advice from Jeannine, Lisa, or Lee. The chart following may
assist you. If ever you are in doubt, see Jeannine. We often utilize Scarlett’s staff and resources for
serious problems.

Contacts:

Director
Jeannine LaSovage

removed from web version

Nancy Schleicher, 6th

removed from web version

Susan Buchan, 7th

removed from web version

Bill Moran, 8th

removed from web version

Coordinator
Lee Harkaway

removed from web version

Trouble Signs to Watch For

• Depression, Suicide, Suicide Ideation

• Eating Disorders

• Sexual Activity

• Extreme Anger, Rage, Violence

• Divorce

• Grief, Death of Loved One

• Cutting, Self-Mutilation

• Lying

• Minor Discipline Problems

• Minor Arguments, Fighting

• Teacher or Counselor Concerns, Conflicts

• Relationships with Friends

• Disrespectful Behavior towards Teachers or
Mentors

• Academic Issues

• Major Discipline Issues—Risk of Suspension

• Emotional, Verbal, or Physical Abuse

• Poor Attendance in School or Reach Out sessions
and activities

• Alcohol, Prescription Drug or Substance Abuse

To fully grasp how important trust and confidentiality will be for your relationship, please think
of a time when someone close to you broke your trust. How did you feel? What impact did this
experience have on that relationship? How could this situation have been handled differently by you
and by the other person?
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Children

1. Attend every week. Bring planner, recent tests, current homework, and textbooks.

2. Facilitate communication among teachers, parents, and mentor by sharing notes and talking about
work, problems, and learning.

3. Remain courteous and respectful with mentor, teachers, counselor, and parents.

4. Attend Family Events, weekend outings, World of Work experiences, and community service
projects.

5. Complete personal goal forms after each report card and an end-of-year evaluation.

6. Attend workshops of interest.

Parents, Grandparents, and Guardians

1. Communicate regularly with mentor via email, phone calls, or in person at home or school.

2. Attend Family Events, World of Work experiences, and other appropriate outings.

3. Provide your child with transportation to events and outings. Offer to give rides for your child’s
mentor.

4. Invite your mentor home for dinner at least once a semester.

• First home visit needs to be done by October 31st.

5. Invite mentor to join you for Scarlett’s Capsule Night, parent-teacher conferences, and music or
sporting events.

6. Attend Reach Out workshops when you can.

Scarlett Staff

1. Communicate with mentors via email, phone calls, and/or after-school meetings.

2. Welcome mentors to conferences, Capsule Night, school evening events (e.g., NASA nights) and
classes or advisories.

3. Inform mentors when children are “in trouble” with grades, homework assignments, choice of
friends, and serious discipline issues.

4. Inform mentors when children are doing well or taking steps towards being a positive and
responsible student (e.g., turning in homework on time, paying attention and being engaged in
class).
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V. Phases of Mentoring Relationships

Each mentoring partnership is unique, but there are some predictable phases that we typically
experience.

These phases are a guide. We may not go through each phase in a sequential fashion. We seem to
naturally skip and bounce back through phases. For example, when trust is broken, we often have to go
back to “getting acquainted” again, giving one another real forgiveness, and earning the trust of the
one we hurt or let down. Roles and rhythm can change as we focus on different tasks, let time go by to
re-establish trust, or even adapt to a new schedule of the days and times we meet.

Place an “x” where you are with your Reach Out partner.

Getting
Acquainted

Building Trust
& Rebuilding

Trust

Establishing
Roles and
Rhythm

Determining & Setting
Personal Goals

(academic, emotional,
spiritual, physical)

Cycle of Working
and Learning

Together

Separation
and Parting

Mentoring
Phases
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VI. Personal Development Phases

Human development is ongoing.   We grow and change throughout life — or at least we should. Who
we are at any given moment is the sum of our experiences, relationships, and encounters with people
and ideas. Experiences include body changes; the social environment at home, at school, and in our
community; our cultural and religious and ethnic identity; physical and emotional traumas; family
dynamics … all these and more influence us to make us the unique individuals we are.

Adolescence is a period of rapid and profound developmental changes. Teens are (or should be)
making huge leaps in cognitive and moral reasoning, decision-making skills, and social maturation.
Any period of such change necessarily offers both opportunities for growth and vulnerability to
influences from family, peers, authority figures, and others. Teens can exhibit extraordinary problems
with regulation of emotions, risk-taking behavior, and impulsiveness, because their brains are not yet
mature. This is why they are so vulnerable to depression and suicide, why substance abuse (nicotine,
alcohol, marijuana, etc.) can be so serious for them, and why this abuse acts to delay normal growth
and development. Major developmental achievements of this age, which are directly dependent upon
the physical maturation of the brain, include the ability to foresee consequences of actions, the
patience to delay gratification, and the ability to manage the expression of (not to repress) emotions.

Why All These Theories?

There are many theoretical frameworks for how humans develop from completely dependent infants
into functioning adults. We are skimming the surface of many theories to give you an idea of how
complex human development is. How can this help you as mentors? Acquaintance with such theories
helps us pinpoint where our mentees (and ourselves!) are in an ongoing process. It is especially
important to appreciate this process when working with children, because they may be simply
incapable (as yet) of some thinking or physical behavior you take for granted.

It is also helpful for you to see that we are not “finished” yet ourselves. There are stages of
psychosocial and moral development, for example, for us  to aspire to as we continue to grow through
old age. This realization can only make us  more empathic mentors to young teens, who are going
through one of the most difficult and wrenching periods of human development, as they pull away
from their parents and stretch toward individuality.

So, let’s look at some dimensions of human growth and some theories about how it usually
proceeds. Following are brief explanations of some especially relevant theories; Appendix E has some
references for the more prominent theories, should you want to investigate further.

A. Cognitive Development: Piaget’s Theory

Jean Piaget believed that cognitive skills are developed in a fixed order (although the timing may
vary by individual), with each stage of development building on the previous ones. Cognitive function
differs qualitatively; young children literally think differently from older children or adults. For
example, a five-year-old may offer a fantastic and impossible explanation for something; that does
not mean he is lying — his brain is trying to make sense of the world on the basis of inadequate
knowledge and experience, so he “rationalizes” an explanation to the best of his ability. Adults do
the same thing, just at a higher level of logic and complexity. We all interpret events in an attempt to
make sense of them, but we have more and better tools for doing so as we get older.

On the basis of his work with upper-middle-class Swiss prep school students, Piaget assumed
that most people reach his stage of formal logical operations by young adulthood. We now know, from
cross-cultural studies, that the majority of adults never do. Such underdeveloped adults may believe
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the outlandish stories in the worst of the tabloids, and they are incapable of detecting satire or irony.
Do not assume that everyone thinks as you do.

How Do Cognitive Changes Affect Teens?

• They are extremely self-conscious and self-
centered, which can lead them to misinterpret
the actions and motives of others..

• They tend to think they have personally
discovered emotions, that no one else could
possibly understand what they feel. They can be
theatrical and melodramatic; everything is a
crisis. Try to assure them that life and the
world will go on.

• This passion and flair for the dramatic means
they can become committed to causes — or cults.
Join them in community service projects that
allow an outlet for their idealism.

• They feel invulnerable and do not appreciate
the risks they are taking (as in drinking,
smoking, sexual activity). Remember to ask
questions that get them thinking about their
decisions and the consequences of them.

• They are hypersensitive to hypocrisy. They
tend to see things in black-and-white, without
nuance. You can try to help them to see shades of
gray, but they may also be dead right about
adults saying one thing and doing another.
Make sure you model what you say.

Piaget’s Stages of Cognitive Development

Sensorimotor Period (0–2 years): Infants explore the

world with their senses, developing from pure reflex

activity to goal-directed behavior, learning how

things work through relentless experimentation.

Preoperational Period (2–7 years): Young children are

able to imagine doing something and begin to

construct mental theories about how the world

works, but their logic is faulty. They tend to see

things only from their own point of view and are able

to concentrate on only one aspect of a situation at a

time.

Period of Concrete Operations (7–11 years): Preteens

finally exhibit a reliable and consistent

understanding of how the physical world operates;

their interpretations of events “make sense.” They

can classify and arrange objects by various

characteristics. They can appreciate and account for

several aspects of a problem in solving it. They can

understand another individual’s point of view, even if

it differs from their own.

Period of Formal Operations (11+ years): This stage

begins around puberty and continues through

adulthood. It is when we learn to think abstractly

and to draw logical conclusions from available

information. Our appreciation of complexity allows us

to “see shades of gray,” to live with ambiguity, and to

appreciate nuance.

B. Psychosocial Development: Erikson’s Theory

Erik Erikson believed that personality develops in much the same kind of sequential stages as Piaget
posited for cognition. Central to his theory is the development of “ego identity,” the conscious sense of
self that we develop through daily social interaction. Our sense of ourselves—and of how competent
we are as individuals—is derived from social experiences and also motivates our behavior. In each
stage, our task is to become competent in another area of life; we either develop self-confidence from
mastery of this task or feel inadequate from failure to do so. Failure to resolve the essential conflict of
one stage will leave us less equipped to deal later crises.

The adolescent identity crisis occurs just when the opinion of others (especially peers) becomes
vitally important — no wonder we remember this period of life as angst-ridden! If teens do not “nail
down” their own beliefs, values, and desires, then their weak sense of self, insecurity, and role
confusion will leave them unable to plan confidently to take control of their futures.

How Do Psychosocial Changes Affect Teens?

• Peer groups become more important than families at this age. Encourage them to think about the
peers they have chosen as friends and whether those friends help or hurt their pursuit of their
own goals. As you grow in your relationship with your child, you and s/he will hopefully share
beliefs and values.  Again, ponder  how the friends we choose impact our beliefs and values.
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• Pre-teens and teens can be argumentative. They do not have the mature social skills to disagree
tactfully. Be patient with outbursts.  It’s okay to say they have hurt you, but do not be surprised if
they do.  Surely, you can recall saying and immediately regretting things at their age.

Erikson’s Stages of Psychsocial Development

Stage 1–Trust v. Mistrust: As utterly dependent infants, we learn to trust through dependable adult care. Unreliable or

inconsistent caregivers will result in fear and a belief that the world is inconsistent and unpredictable.

Stage 2–Autonomy v. Shame and Doubt: Successfully mastering one’s body (e.g., through toilet training) and acquiring some

control over one’s life and environment produces a sense of independence. Failure leaves one feeling inadequate and self-

doubting.

Stage 3–Initiative v. Guilt: Preschool children assert control over the environment (e.g., by directing play), producing a sense

of purpose. Those who fail to exercise such power are left with no sense of initiative; those who are too assertive

experience disapproval, resulting in a sense of guilt.

Stage 4–Industry v. Inferiority: From ages 5 to 11, children should be developing a sense of pride and self-confidence

through encouragement and their own accomplishments. Failure to cope with new social and academic demands makes

children doubt their abilities.

Stage 5–Identity vs. Confusion: During adolescence, teens further explore their independence and develop a sense of self,

beyond how they are perceived by parents, teachers, or classmates. This identity crisis occurs just when the opinion of

others (especially peers) becomes vitally important—no wonder we remember this period of life as angst-ridden! If teens do

not “nail down” their own beliefs, values, and desires, then their weak sense of self, insecurity, and role confusion will leave

them unable to plan confidently to take control of their futures.

Stage 6–Intimacy v. Isolation: In early adulthood, we explore personal relationships. If we have failed to develop a sense of

personal identity, we are likely to be unsuccessful at forming such secure attachments to partners, leaving us vulnerable to

depression, loneliness, and self-absorption.

Stage 7–Generativity v.  Stagnation: This is when adults build families and careers, while contributing to their communities.

Failure at these steps will mean feeling unproductive and isolated.

Stage 8–Integrity v. Despair: In old age, we reflect upon our lives and accomplishments, aware that we have little time left to

“make a difference” in the world. Success at previous developmental stages leaves one with a sense of integrity and

satisfaction, while failure produces regrets and bitterness.

C. Brain Development

Until recent years, our understanding of the brain‘s functioning was limited, but now we have scanning
devices that can “catch it in action,” seeing exactly which parts are at work during a particular task
or thinking process. The new knowledge gained has direct implications for teaching and learning.

For example, we now know that memory is much more complicated than we had thought: short-
and long-term memory are fundamentally different; memories of events and of emotions are handled
differently than memories established by repetition and practice; language learning and processing is
much more flexible than previously assumed. Furthermore, the physical structure of our brains is
affected by experience (such as “pathways” worn by practicing jump shots or by the playing of a
musical instrument) and by environment (including the subtle hormonal differences between men and
women).   Let’s look at other implications for teaching and learning as related current brain research.

What Does Brain Research Imply for Mentoring?

• Our brains are always at work on a subconscious level, absorbing and processing things below the
level of our awareness. Often, this input is emotional—such as subtle body language or facial
expressions. Emotion is inseparable from thought—it can facilitate or undermine learning, so the
emotional climate around the learner is vitally important.
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• “Complex learning is enhanced by challenge and inhibited by threat.” [Caine & Caine] A learner
needs to feel safe in order to concentrate. However, challenging tasks are inherently stressful to a
degree, so don’t expect learning to be relaxing and fun all the time.

• Relevance is a perceptual filter, determining how much we pay attention, understand, and retain.
While motivation is important to persistence in a learning task, so is the meaning established by
connections with prior knowledge and experience. We learn best not in isolated bits but when new
information is presented holistically, in a context.

• Subconscious processing also means that true understanding may be delayed — it can take hours,
days, or even years to “get it.” It is not enough to just “cover the material”: reflection time and
elaboration on ideas and experiences are needed before real learning can happen.

• Our brains are fundamentally social, from the very beginning of interaction with our parents.
Whether we are trying to please others or just to feel we belong, we are always acting in response
to others. Middle school students, in particular, are profoundly influenced by their community, as
they seek to establish their identities within and outside of their families, their peer groups, and
the society of school. Their learning is inextricably bound to — facilitated or inhibited by — their
social relationships.

• Today’s children grew up in a multimedia, rapidly changing environment, which has affected the
physical structure and functioning of their brains. Consequently, they are accustomed to
multitasking, in short bursts of attention, and are more responsive to novelty. They think they can
do several things at one, but research shows this is not true. They must be encouraged to turn off
the cell phone, television, radio, or iPod when it is time to work.

• “We learn best when we are actively involved in interesting and challenging situations and when
we talk about the learning. Task-centered talking is critical to the memory process since it helps
maintain focus while enhancing sense and meaning. At appropriate intervals, students should be
standing up, moving about (there’s 15 percent more blood in the brain when we stand) and
discussing with each other what they are learning while learning it.” [Sousa]

D. Internal Control Psychology: Glasser’s Choice Theory

Although we may not realize it, schools are rooted in an old (and, many would say, discredited)
psychological theory that humans are basically reactive. It assumes that we behave according to
outside stimuli, and school systems are therefore rooted in a reward-and-punishment model. “Good”
behavior brings good grades, recognition,
and even bribes such as pizza parties and
toys, candy, or other token  rewards. “Bad”
behavior brings bad grades, suspensions,
retention, even expulsion. The assumption is
that the right mix of carrots and sticks will
produce the desired behavior. The problem
with this system is that, while it may
produce compliance in the short run, it
undermines personal responsibility and
sense of control. The “good” behavior tends
to disappear without the external prompts.
This is why so many young adults
figuratively crash and burn in their first
semester of college, when no one is directing
their behavior anymore.

Glasser’s Biological Imperatives

Need for Survival – We need physical safety before all else.

Need for Belonging – While teens are striving for autonomy and

independence, they also have this basic need for a sense of

connectedness and belonging.

Need for Power – This does not mean “power over” or domination

of others; rather, it means we are programmed to need

mastery, competence, a sense of being in control of ourselves

and our lives.

Need for Freedom – We need choices in order to thrive.

Adolescents have a particularly strong need for the sense of

autonomy that comes with freedom.

Need for Fun - Are you surprised at this? Glasser says that fun is

the genetic payoff for learning. The natural enjoyment of

discovery and playfulness is a strong motivator to keep

learning.
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Internal Control psychology, on the other hand, assumes that humans are actors, who act on our
own internal motivations. Our struggle in helping under-achieving teens is not to motivate them to
learn; it is to provide an environment that works with and focuses their own intrinsic motivation to
satisfy basic needs. William Glasser’s Choice Theory posits five specific needs that we are
biologically programmed to meet: survival, belonging, power, freedom, and fun.

What Does Choice Theory Imply for Mentoring?

The underlying need for safety and survival takes precedence, of course; we can’t worry about other
needs if we are in danger. But the other four psychological needs have tremendous implications for
teens and for the school environment. Teens, even more than most humans, desperately want to be
accepted and to belong. That is why relationships (with peers, with teachers, with you) are so
important if we expect to have any influence with them. Once you establish some trust, you can help
them with the honest self-evaluation that is vital to their essential developmental task: deciding
who they want to be. Note that this is not the same thing as what they want to do (as in career
choice); it means describing the kind of person they want to be and constantly assessing whether they
are acting in a way that is true to that vision.

The need for power can be easily misunderstood. An important job of mentors is to help teens learn
how to be powerful in responsible ways. We all know the mean-girls and bully stereotypes; these
young people are insecure about their own competence and abilities. Experiencing success and the
pleasure of achievement can give them a much more satisfying kind of power. The ultimate
powerlessness is giving others the credit or the blame for your own situation. Teens must come to see
the connection between their actions and how they feel: they will change their thinking (attitudes)
and behavior only when they realize it can pay off dramatically in feeling better about themselves
and their prospects in life. They must realize their own power. Until they do, they are at extreme
risk, socially and academically. Young teens can allow themselves to be used when they feel
powerless to resist peer pressure — whether it is giving in to pressure for sexual services, engaging in
activities not matching their beliefs and values, or to not “act white” by achieving academically.

Note, however, that both you and your mentees can only be responsible for your own behavior. Just as
you want to edge them away from the tendency to blame others for their situation, you must protect
yourself from burn-out by accepting that you cannot control their actions. Remember that we  may
influence one another, but we can only change ourselves.

The human need for freedom has paid off in terms of our demonstrated ability to adapt to widely
varying conditions (climate, resources, social strictures, and so forth). We are genetically driven to
satisfy this need. If teens feel too tightly controlled, they will act out in ways that give the illusion
of freedom. Instead, they need to have genuine choices in some areas of their lives. The trick here is
that they always do have more choice than they think: they can choose how to perceive the actions
of others and how to act in any situation. With a goal in mind of who they want to be (for example,
competent, successful, productive, creative), they can focus on what they must do (even, say, in the
classroom of a teacher they don’t like) to be that ideal person.

Fun is what keeps us going, even when things are difficult. Young children are fearless and
enthusiastic about new experiences, and they learn to a degree we can hardly imagine (such as picking
up their native language with no direct instruction) with seemingly little effort. We need to recapture
that childlike sense of the adventure of learning; we all learn better and work harder when we enjoy
what we’re doing. If it’s worth doing, it’s worth enjoying. We can torpedo our own enjoyment with our
attitudes, but our attitudes are within our control. Letting someone else spoil your enjoyment in
learning is ceding control to them; take it back!  Strive to think of ways to make what your child is
learning relevant, hands-on, and fun!
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E. Spiritual Development

We live in an age of much discourse and many misunderstandings about personal or organizational
spirituality, a time of heightened labeling, broad generalizations, and misrepresentations about
nations, cultures, individuals, and particular religions. We often feel afraid to even broach the
subject, for fear of coming off as being judgmental or critical of others’ unique views and beliefs. We
may avoid talking about our personal spirituality for fear of being rejected, ostracized, abandoned, or
plain and simply misunderstood.

Yet we cannot be afraid of confronting and discussing our spirituality if we are to become all that
we can be. We cannot help our mentees do the same if they don’t feel safe discussing these matters
with us. As mentoring partners, we should establish a level of trust and respect that embraces the
sharing of spiritual matters, thoughts, questions, and convictions with absolutely no worry that the
other will judge us or try to convert us. We cannot unleash the power inside of us until we reveal the
“person within,” analyze that person, set goals for our development, and sense our tremendous value
and vast potential. Our humanity transcends religious, cultural, ethnic, and political labels and roles.
We cannot allow our subconscious assumptions about our worth and our potential sabotage and hold us
back. Think of how our motivation and persistence in the classroom or elsewhere is affected by an
unarticulated sense that we are stupid or incapable or unworthy. Uncovering and throwing away
these invisible handcuffs is probably the most powerful thing you can do to support your
mentee—which is why we must be brave enough to talk about these touchy topics.

As a Reach Out family, we are extraordinarily diverse in many, many ways. The following notes
are offered to help us ponder and share in a transparent and caring way our own spiritual life journeys.
Topics that may be shared include

• Divine influence or inspirations

• Beliefs about creation, fate, destiny, soul, an afterlife

• Religious tenets and beliefs

• Experiences from attending or being a member of a synagogue, temple, church

• Personal relationship with Creator, God, Savior

• Morals, ethics and traditions related to a belief system or religion

• Interconnectedness with generations from the past, present and future

• Sense of inner peace, life direction, spiritual gifts

• Social principles and rules for treating others based on beliefs, religion

• Personal convictions, truths, absolutes

• What people esteem in life, hold of high worth and value.

We will also try to impress upon mentors the kind of influence they may have over their mentees
(after trust is established). There is a fine line between sharing your beliefs and imposing your beliefs,
especially when it comes to relationships between adults and children. The power of mentors can be
awesome and disruptive to family life; it must be wielded with care.

Note: You may wish to look in to Appendix E for information on Kohlberg’s Theory of Moral
Development and Fowler’s Theory of Faith Development.
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet:
Spiritual Development

Name: ___________________________ Date: _______________

Partner: ___________________________

1. Look at the topics that we may share or ponder with one another.

• Divine influence or inspirations

• Beliefs about creation, fate, destiny, soul, an afterlife

• Religious tenets and beliefs

• Experiences from attending or being a member of a synagogue, temple, church

• Personal relationship with Creator, God, Savior

• Morals, ethics and traditions related to a belief system or religion

• Interconnectedness with generations from the past, present and future

• Sense of inner peace, life direction, spiritual gifts

• Social principles and rules for treating others based on beliefs, religion

• Personal convictions, truths, absolutes

• What people esteem in life, hold of high worth and value.

2. Choose and circle one that you have real opinions or beliefs about.

3. Share with a partner how this topic impacts your everyday life.

Questions that may help you in your sharing include:

• What choices do I make when interacting with others due to this belief or value?

• What are my considerations for deciding books to read, music to listen to, movies to watch

or other recreational kinds of activities?

• How do I describe the legacy I hope to leave my family, my friends, my workplace (or

school, college, university), my community, my state or nation, or the world?

• How does my spirituality help me in times of heartache, crisis, or uncertainty?

4. Choose and underline one that you are embracing for growth in this year. Who is someone you

can trust to share with? ______________

5. Do you have any concerns or qualms about being open to your mentee when s/he shares

spiritual matters? What are these concerns?
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Bridges and Journeys

All of the foregoing discussion of continuums of development is meant to impart that we are all,
throughout life, on a metaphorical journey. We repeatedly cross bridges from one state to another,
never to return to that earlier stage of innocence or naiveté or primitive functioning. Life gets
harder—but also infinitely more rewarding and satisfying. The teen years of our mentees—and the
young adult years of most of our mentors—are inevitably uncomfortable. Profound change is always
disquieting. But what a beautiful symmetry there is! Who can better understand the angst of the
puberty-stricken, peer-whipped, body-betrayed middle schooler than the young adult on his or her
own for the first time in a strange environment where much is expected but guidance is scarce?

You are both on bridges to your futures. Talking and empathizing about your similar situations
will help both of you come to terms with them successfully. You are the conductors and tour guides of
your own life journeys, so take charge!
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VII. Specific Goals for Scarlett Children

Our goals for our children are rooted in where they are in their individual development and life’s
journey.

Who and what are middle-schoolers?

• They value trust highly. Will you live up to your commitment to them? They won’t open up to you
until they’re sure they can count on you.

• Disorganized. This is normal, developmentally, as neither their bodies nor their brains are yet
mature. You can help them with tricks you have picked up since you were their age.

• Present tense–oriented: not just high school or college, but even the end of the week or the marking
period, can be too far away to focus on.

• Although they crave freedom, they need structure. Partly because of their disorganization and
present-tense orientation, they need deadlines and small steps toward a large goal to keep
focused.

• Often convinced that they are incapable — they have internalized failure in school. A poor grade
in math, for example, is taken to mean that “I can’t do math.” They will not be motivated to try
until they have some indication that success may actually be possible. Any time your tutoring can
help a light bulb to go on in their heads, you are contributing to their sense of power and
competency. A trusting, positive, encouraging relationship can change their self-assessment.

• Often concerned with outside expectations. Although their behavior is always purpose-driven,
the purpose is not always obvious — to them or to us. They will often refer to the expectations or
disappointments of their parents or teachers, but such concerns do not translate reliably into
behavior that will serve them in the long run. They need to focus on what they want and what
they are willing to do to achieve that state. That is, they must take responsibility for their own
actions and fate. Accordingly, when they do well, it is much better for you to ask, “Aren’t you
proud of yourself?” than to say “I’m proud of you!”

A mentor is a friend, but not a buddy or a peer. Your job is to encourage and facilitate your mentees
to become good decision-makers who take responsibility for their behavior and their lives. What you
do (model) is more important than what you say. What you ask (prompting self-evaluation) is more
important than simply listening to them vent. Acting as what they need will help more than you can
imagine in your becoming who you want to be.

Goals for Our Children

Academic confidence and success is critical for our children. We often share that we need to help them
learn to play the “game of school.” With today’s global economy, children require a solid high school
program and at least an associate’s degree in order to make a decent living. School is very hard for
most of our children. Whatever we can do to help and encourage them to be “learners” will pay off in
big dividends in their adult lives.

All of our goals for this year are interrelated. No single goal can really stand alone. For example,
to succeed in school, children need to choose friends who value academics! They must learn to
communicate with their teachers and to seek help when they need it.

We believe that understanding our personal gifts, talents, and passions is key to making informed
decisions about the range of careers we want to explore and possibly work towards. If our children
learn about themselves, what fields or careers they truly would enjoy, and what post–high school
education will be required, they are far more likely to take school seriously and to enroll in the
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harder classes needed. Too many of us have haphazardly landed in jobs or colleges and training
programs without doing any real soul-searching on just what we really would love to do, work-wise.
How crazy is that? We each need to take control of our own lives. Know who we are. What we would
be best suited to, career-wise. And figure out how to get there!

Given that change will be a constant in our lives, as will ongoing learning, we truly must encourage
one another to understand just how we each learn. Learning cannot be a passive game. We have to be
active players! And we must know the tips and strategies needed to not just survive but excel in classes
that do not really match how we learn.

This year, mentors will come alongside their mentees to help them

1. Make Informed and Positive Choices
• Choosing friends

• Handling conflict

• Communicating with teachers, counselors, and parents or guardians

•  Becoming effective problem-solvers

2. Develop Awareness of Self, Personal Gifts and Talents
• Self Image

• Learning Styles

• Multiple Intelligences

• Interests and Passions

• Character, Beliefs, and Values

3. Succeed in the “School System”
• Understanding of course material

• Time-management skills

• Note-taking and study skills

• Test-taking strategies

• Completing homework

4. Explore the World of Work
• Post–high school education and/or technical job training

• Career interests

• Job shadowing and workplace/research lab tours
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Master study, test-taking,

note-taking, research &

paper-writing skills

Know personal learning

styles & multiple

intelligences

Homework

completion &

learning for meaning

Deal with holes

& gaps in

basic skills

Communicate with &

respect parents

Communicate with &

respect teachers

Choose friends they

look up to who value

academic success

Academic

Confidence &

Success for Our

Children

Explore wide

array of possible
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VIII. Learning

Learning - a highly complex notion to wrap our minds and hearts around!

What may have seemed to be just a natural part of life in past generations is now a centerpiece for
discussion and concern for families, schools, higher education, the military, business and industry,
politicians, communities, states, the nation and the world! Goodness! Realtors use K–12 local test
scores as a selling advantage for prospective homebuyers. Corporations look at education levels of a
population when considering relocation or the building of a new plant or office.

We live in what many call a “knowledge-based” economy. News and politicians state that we
need to become a culture of learning. The age of standardized testing is upon us! Tests are found in
K–12, tech training, colleges and universities, and ongoing professional or skilled trades certification
programs. Getting beyond the frenzy and worry about “high-stakes testing,” we sure need to keep
pondering the question of “how do we and how do I learn?”

Most of us would admit that much of what we have memorized and spit back on tests didn’t stick
with us. In fact, we may have forgotten the material by the next weekend! Further, much of what we
have learned, remembered, and used came from life experiences and what we would call informal
learning—not from formal education or classes or from listening to the “sage on the stage” in lectures.

We tend to either accept or buck the system. And sadly, much of our learning does seem to be an
inch deep and a mile wide. We sure do not claim to have the power and authority to address “what”
and “how” we learn. We do ask that we all keep talking about learning, because we know that our
children cannot become independent, productive, and happy people unless they learn to succeed in the
school/educational system; to gain and retain knowledge and skills; and to know where to find help
and information throughout their lives, which is critical to work, home life, or continuing education
programs.

Here are just some paradigms for looking at “how we learn.”

What We Learn

1. We learn things that we want to learn.
• Relevant!

• Fun!

• Pleases someone I care about/gets me attention from person!

• Part of our natural phase of life development!

• Consider what we all learn during the phase of life from birth to three years old!

2. We learn things that we have to learn!
• Helps me get where I want to be! (starter on a team, with friends,

 part of a band/choir/group)

• Gets me where I want to go! (post–high school tech training or
 college program, into a career/job)

• Moves me along assembly line! (notion of school and college/tech
training/military training as auto line)
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3. Learning is both discrete bits (knowledge or skills) and holistic concepts
Facts - current truths - reminder that research at warp speed today and alters,

modifies & even changes “facts”

Skills - not just physical skills but mental/higher-level thinking and analysis
skills

Methods & Processes - strategies to learn, synthesize, practice/use knowledge, store and access
knowledge

Principles - what supports the concepts, guiding rules, underpinnings

Concepts - big ideas; examples and non-examples, base of learning

Three Primary Levels of Learning

1. Frustration Level
• In over head

• Have significant holes and gaps in prerequisite skills and concepts

• Can’t do alone or with help

2. Instructional Level
• Need help

• In the process of making sense of and applying

• Often somewhat rigid: can’t apply outside of original context

3. Independent Level
• Can do on my own

• Makes sense and can apply or connect to precious learning and life

• Can teach it to others

• Flexible knowledge and skills: can alter or change contexts with ease

Equilibrium - Shaky Ground Paradigm

1. Disequilibrium - We are on shaky ground!
• New concept, principle, fact or skill—“this does not compute!”

• May feel overwhelmed by trying to learn or doing an assignment or taking a class

• May think “I am stupid” or “I can’t do this”

• May decide to dig in heels and not try, do assignment, take class

2. Equilibrium - We get our balance back!
• Come to understand and learn about concept, principles, facts, or skills

• Feel more and more confident and able to do the learning or assignment or to be in the class

• May think I am “average” or “great” at this

• May decide to try extra credit, learn more on own, or take advanced classes
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Accommodation/Assimilation Paradigm

1. Accommodate
• Buy into or give up that “I need to learn it”

• Carve out and spend time trying to “get it” or “do it”

• Will practice to gain some level of facility with it or to be “good at it”

• May or may not decide that learning will be important to remember

• May or may not choose to try to see relevance of learning to my life

2. Assimilate
• Learning becomes part of me—what I know, how I think, what I do

• Learning becomes integrated with other and previous learning

• Learning becomes integrated with other life experiences

“Competence Stairway - Steps”

1. We do not know, see or even try to use the knowledge or skills.

2. We see and start to try to use the knowledge or skills — feels unnatural and phony.

3. We willingly try to practice the knowledge and skills — starts to feel more natural.

4. We use the knowledge and skills naturally — don’t even have to think or try to!

Unconscious

Competence

4
Conscious

Competence

3
Conscious

Incompetence

2
Unconscious

Incompetence

1
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet: Learning

Name: ____________________________ Date: ________________

Partner: ____________________________

1. What subject or skill are you trying to learn?

2. Why do you want or need to learn this?

3.  Circle the stair step you seem to be on right now.

4. How do you plan to get from where you are to genuine level-4 competence?

A terrific web site to check out is “HowtoLearn.com.” There is a FREE learning style inventory you can
take.  Print out your and your child’s results and then talk about how you each learn. The site also has
tons of resources for strategies to help with reading, math, test-taking, studying, etc.  You will learn
more about learning styles and surveys/tools at our workshop!

Unconscious

Competence

4
Conscious

Competence

3
Conscious

Incompetence

2
Unconscious

Incompetence

1
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IX. Workshop Previews

Remember that learning and knowledge/skill acquisition is a life-long pursuit and like a spiral.
Every time we take the same workshop, we bring different attitudes, readiness, life experiences, and
personal motivations to the learning. All of our workshops are “heavy,” with great knowledge and
skills. Try to always come ready to learn and to engage with the instructor and activities! For those
who have had a workshop before, ponder, reflect and jot down how you are growing in the area … or
not! Are you practicing skills or at a point of assimilation, where they are now just a part of you? Are
you still digging in your heels and “not buying it”?

These previews are awesome to share with your mentee, friends, significant other, or family
members!  You may also look at them as a resource to quickly turn to and go over again when you sense
a need for a brush-up or reminder in your life.

We believe these topics are worthy of life-long pursuit—like a vitamin every day, it will be good
for you! Trust us! We are available to come like a consultant to share these workshops with others,
too, that you might know who would enjoy them. We also are looking to train mentors to become
workshop facilitators. Let us know if you are interested!

Planned workshop topics include

• Learning Styles October 1–4

• Talents, Interests & Passions October 29 –November 1

• Healthy Relationships & Boundaries November 26–29

• Understanding Feelings & Emotions December 10–13

• Power of “What I Say” January 14–17

• Intentional Dialogue & Active Listening February 11–14

• Career Exploration & Planning March 17–20



Michigan Reach Out permits anyone to use these materials but not to sell them. © 2007

31

Reach Out!
Learning Styles Workshop Preview

Introduction

How do you prefer to learn?

You might get a handle on your unique and preferred learning style(s) by looking at where and
when you have most loved, remembered, and used “learning.” Consider a broad range of learning
experiences including—and surely going beyond—formal education and classes. How did you learn to
bike, swim, golf, canoe, bowl, or ski? Reflect on the crafts and hobbies you enjoy. Or, how did you learn
to play video games, use that new iPod or digital camera? How did you learn to cook, sew, play board
or card games? Can you remember how you learned to tie your shoes, blow bubbles with bubble gum, or
even read and write cursively?

What we do or do not learn surely relates to our personal interest in the topic or skill, prior
preparation, or life experiences. But, perhaps even more importantly, we will learn best when the
mentor, parent, teacher or coach provides experiences that match our “style.”

Doing some learning-style research and surveys can help us begin to understand how we are
individually wired to learn, what our preferences are for learning, and hopefully it will give us
insight into how we can heighten learning and choose educational settings that best fit us. We live in
an education-based economy. Lifelong learning and training will be a given in our lives. It is critical
that we know how we learn best!

Concept of Learning Styles

Learning styles are our individual and preferred ways for “learning.”

There are many definitions for “learning styles.” Research abounds from “way back when” to now
on just what learning styles are, how we come to learn, and what is best to do with the whole area of
individual “style.” Bottom line: we all come to process, perceive, retain, and utilize knowledge, skills
and information in a myriad of learning approaches and experiences.

We encourage everyone to explore and gain insights on learning styles for the goal of becoming
better at “teaching” others as well as for the pursuit of individual learning.

Some Principles for Various Learning Style Approaches

Let’s take a look at just a few different ways of looking at our “style.” There surely is no broad
agreement on what learning styles are. We just know that we have them!
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Right and Left Brain View

Some consider our preferred learning style to be connected to which side of our brain we engage to
process information, gain skills, or broaden knowledge.  Typical principles for each side of the brain:

Left Brain Learners Right Brain Learners

In social setting, remember names Remember faces more so than names

More analytical in reading More intuitive in reading

When solving a problem, use logic and

proceed in sequential, orderly manner

Look at the whole problem and may see

answer but not do the orderly process

Prefer multiple choice tests Prefer essays or projects

Do well on standardized tests Do poorly on standardized tests

Highly auditory and visual Highly kinesthetic and experiential

4 Basic Learners: Relational, Analytical, Structured, & Energetic

Category Characteristics

Relational Learner Asks “why?” Enjoys partner and group experiences. Creative. Possesses innate

“people skills.” Spontaneous. Preferred senses: Auditory, Sensual, Visual.

Analytical Learner Asks “what?” Prefers to work/learn alone.  Enjoys theories.  Logical. More

comfortable with numbers and computers than with people. Highly Visual.

Structured Learner Asks “how does this work?” Enjoys hands-on projects. Likes problem solving.

Wants order/structure in learning. Visual and tactile.

Energetic Learner Asks “what can this do?” Searches for new ways. Bored with repetition, likes

change. Hands-on. Enjoys trial and error, experimentation. Tactile and

auditory.

Preferred Senses for Learning

We can also examine our preferences for “the 5 senses.”  Few examples are:

Visual learners enjoy reading books, magazines, or newspapers; watching movies and TV. Tend to
remember what they can picture in their minds.

Auditory learners listen carefully to others’ presentations and conversations. They can discern
important points in a lecture. Learn from tapes, radio; tend to remember things like song lyrics.

Tactile learners enjoy hands-on projects and experiential learning. Remember best the skills and
knowledge they used and applied rather than read or heard in a lecture. Like to be physically active.

Conclusion

There are many perspectives on learning styles. We hope that everyone in Reach Out will take the
time to ponder and reflect on personal “styles.” This knowledge enables us to better help one another
with studying and memorizing, taking notes, preparing for various kinds of tests, and learning for
meaning. Sometimes the way we try to tutor or coach someone about learning something makes
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absolutely no sense to the other person. In fact, sometimes when we push our learning style and
approach on someone really different from ourselves, we can confuse them and do more harm than
good! Often we struggle to study or learn from someone else because we really have different styles.

If we are in a class where the teacher primarily uses lecture and multiple-choice tests for
evaluation, and this isn’t our “style,” we need to work together to figure out strategies to survive and
do well in the class. Some of us may learn very well by working with someone else or in a study group;
others will disdain the time spent on group work. Hopefully you are getting the gist of what we need
to do—encourage each other to know how  we each are wired to learn so that we can be more active
and successful in our learning.

Professors at North Carolina State have a learning style inventory we enjoy using to help us look
at “learning styles” from yet a different vantage point. You will be taking this survey and learning
even more about ways to comprehend your own and others’ styles.

The following worksheet introduces you to their basic categories for looking at learning styles.
Remember that we often tap different styles of learning for different situations and kinds of learning.
And many of us have “learned” to become adept auditory learners from being in school and college
classes over a long period of time. The educational system doesn’t offer choices, for example, for
learning a subject in multiple ways. We tend to believe that most of us can learn almost anything if we
see some relevancy and we get to learn in our preferred “style!"
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet: Learning Styles

Name: ___________________________ Date: _______________

Partner: ___________________________

1. Look at this chart for another approach to think about learning style preferences.

Place an “x” if you definitely have a preference in the space provided.

If you can’t easily make up your mind, place an “x” in the middle.

Active Learners ? Reflective Learners

__ Like to “do something” to learn __ __ Like to learn from lectures.

__ Enjoy discussions and projects __ __ Enjoy private time to think things

through.

Sensing Learners Intuitive Learners

__ Like to learn facts __ __ Like to discover new things.

__ Want to see how learning is relevant __ __ Enjoy learning for learning’s sake.

Visual Learners Verbal Learners

__ Learn best from pictures, charts,

diagrams

__ __ Learn best from words spoken or

written

__ Like to make study outlines __ __ Like to study by talking about material

with someone

Sequential Learners Global Learners

__ Like to see things in orderly steps __ __ Prefer to look at “big picture"

__ Tend to learn skills one piece at a time __ __ Tend to learn randomly and in fits and

starts until they “just get it"

2. Share with a partner what you are learning about your personal learning style.
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Reach Out!
Talents, Interests & Passions Workshop Preview

Introduction

We live in a fast-moving global economy. Everyone who wants to enjoy the many jobs and careers
they’ll have in their lives must realize that change is going to be a constant. You will no doubt have
many jobs and careers and keep going back for training or more education to remain marketable and
capable of getting into fields that you will enjoy. Career planning should be an exciting lifelong
process and adventure!

Your success, happiness, and basic quality of life is really up to you. Too many youth, young adults,
and older adults leave jobs, career choices, post–high school job training and higher education choices
up to others to pick for them — or worse, play a gambling game and just leave things up to luck and
chance.

Choosing career paths and broad areas of work that truly interest you requires you to know yourself
well––– your personality, your talents, your gifts, and your passions. It means doing lots of research.
Get out to “network” and talk to people who love what they do. Take advantage of going out to job
shadow or go on tours of workplaces. Visit colleges or tech training programs. Utilize on-line surveys
and resources.

Bottom line? You need to take charge of knowing yourself well and searching out what jobs and careers
will bring you satisfaction and happiness. Then you can set some goals, create a plan, make some
choices, and begin a journey to reach your career or job destination.

What are the basic concepts for talents, interests, and passions?

Reach Out believes we all are unique persons with wonderful and incredible abilities, talents, skills,
and gifts. The following concepts are vital keys to knowing yourself and then proceeding with
researching the wide array of careers that might be a “fit.”

First, what do we mean by talents, interests, and passions?

Talents are those natural abilities we seem to be “born with.” Some call them gifts, natural abilities,
or innate aptitudes.

Interests refer to the experiences and activities that we are drawn to — they attract us and seem to
hold our attention.

Passions are intense convictions and desires we hold dear. Passions build on our hopes and dreams.
Passions are usually life-long pursuits.

Principles and facts about talents, interests, and passions

• Many of our talents and aptitudes are just naturally a part of us—we didn’t “learn” them.

• Natural talents and interests can be enhanced and “acted upon” throughout our lives.

• Passions rarely disappear in our lives, but may get pushed aside or sidelined by everyday needs,
demands on our times, and the business of our daily activities.
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What do I love to do?

A place that is fun for mentors and mentees to start is discovering and sharing what you really love to
do! Take a look at this list (and be sure to add your own ideas and examples). Circle and rate in the
left column from 1 to 5 what really motivates you!

Things I “love” to do

Rating Scale: 1 (no interest), 2 (low), 3 (medium), 4 (pretty interested), 5 (high)

__ Administration I like organizing and motivating people to accomplish objectives, tasks,
functions.

__ Design/Create I like getting things started from scratch. I like being unique, creative, making
new things.

__ Excel I strive to be the best, to do my best. I have high standards for me and others.

__ Follow Rules I like orderliness and having policies, guidelines, and procedures given to me
to follow or complete.

__ Improve I like to take something and make it better. I help others improve what they
are working on.

__ Help/Serve I love helping others succeed. I like caring for and being of service to others.

__ Heal I am drawn to bring physical, emotional, relational, and spiritual healing to
others.

__ Lead I like to be in charge and lead the way. I like deciding how things will be
done.

__ Maintain/Fix I like to keep something running smoothly. I like things to be organized and
run efficiently.

__ Organize I need order and structure. I like to bring organization to most everything I do.

__ Perform I love being in front of people — performing, speaking, “being on the stage.”

_ _ Persuade I like to influence people. I like to have an impact on others’ behaviors or
attitudes.

__ Pioneer I am a risk-taker. I love to try out new things, venture to new places, start
brand new projects.

__ Prevail I want to overcome injustices. I love to fight for what I see as “right” and
oppose what is “wrong.”

__ Repair/Fix I have a knack for fixing things that are broken. I love to update something
that is out of date.

Review your list. Circle those that you rated as loving or liking to do as a “4” or “5.”

List them here: ________________________________________________________________

Now, stop and think. Why did you choose these things? What are some of your experiences,
achievements, and thoughts that led you to rate these so highly? As you look at careers and jobs, be
sure to keep coming back to these things you really love to do. When you meet people in careers or go to
talk to people in job training and higher education programs, be sure you share these traits of yours.
Ask them how or if they “fit” or make a difference in their work or learning experience.
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Reach Out!
Worksheet: Talents, Interests & Passions

Name: ____________________________ Date: ________________

Partner: ____________________________

Ponder and Share Your Talents, Interests and Passions

1. What are your really special and favorite talents?

2. How would you describe your interests?

3. Describe what you are deeply passionate about.

Reflection Regarding Careers You Are Considering

1. What careers are you thinking about pursuing?

2. Why have you chosen — or seem to be leaning toward — these careers?

3. What do you know about these careers?

4. Who have you talked to or actually visited to “job shadow”?

5. How do you think these careers embrace or reflect your talents, interests and passions?

A favorite Reach Out website with surveys to help you look at possible careers that “fit you” is at

Nextsteps.org. Tools and tips offered: Career Planning, Choosing a Path, Education & Training

Options, Job Search, and Career Maintenance.
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Fun “Ability” Check List

Check some of these abilities you think you already have. Then look to see if they relate to the

career(s) you are considering or already into.

__ Artistic ability: drawing, painting, musical arts, crafts, designing

__ Classifying ability: organize and systematize books, data, records, files

__ Composing ability: write lyrics, songs, musical compositions

__ Counseling ability: guide, encourage, listen to others

__ Decorating ability: design, arrange, and set-up for special events, spaces, activities

__ Editing/Writing ability: proofread documents, articles or stories; write articles, stories

__ Electronics ability: create, fix, work with all things elecronic

__ Entertaining ability: perform, act, dance, speak, amuse

__ Evaluating ability: conduct research, analyze data, draw conclusions

__ Graphic Ability: design and create visual displays, newsletters, signs, advertisements

__ Hospitality/Cooking: host events and parties, cook, bake, create recipes

__ Interviewing ability: talk to others and discover things about them

__ Landscaping ability: plant flowers, design gardens, create/improve natural sites

__ Promoting ability: advertise, market and promote people, events, activities, causes

__ Managing ability: coordinate events, supervise people

__ Mathematical ability: work with data, money, numbers

__ Mechanical ability: operate, repair, create tools, equipment, machinery

__ Planning ability: design and organize events, programs

__ Promoting ability: design advertising plans, market and promote people, events

__ Recall ability: natural knack to remember names, faces, places, data

__ Recruiting ability: motivate people to get involved with projects, groups

__ Researching ability: make hypothesis, read & gather information, collect data

__ Welcoming ability: easily make others feel at ease, convey warmth and acceptance, develop

rapport with others easily

We all have so many abilities! Strive to spend time with yourself to ponder what your abilities are.

Talk to others who know you and ask them what they think your abilities are. Also remember that

we can nurture and develop abilities throughout our lives, too. You can pick some to learn about,

practice, or just begin to try owning and exhibiting in your life!
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Reach Out!
Healthy Relationships & Boundaries Workshop Preview

Introduction

Boundaries are crucial for healthy individuals and healthy relationships. Owning, respecting and
honoring personal and others’ boundaries in turn affects the health of our families, friends, classes,
teams, organizations, faith-based groups, and workplaces.

What are boundaries?

In the physical world, we see boundaries that define who owns and has responsibility for property.
Examples of these boundaries are fences, walls, signs, hedges, a line of trees, doors, and gates. We are
responsible for the physical space that we own, borrow, or rent. To abuse, destroy, or hurt another’s
property breaks the law and has consequences.

Personal boundaries define who is “me” and who is “not me.” As social beings, our creation and
maintaining of boundaries requires a support network. Authentic mentoring encourages each person to
grow and to develop boundaries in the areas stated in our Reach Out mentoring definition—academic,
emotional, social, spiritual, and physical realms.

Boundaries evolve throughout our lives. We constantly develop boundaries and limits for
ourselves as we interact with and learn from different people and groups. Much of our beliefs and
attitudes about boundaries evolved from what we saw and experienced at home and at school or
college.

Concept of Boundaries

The basic concept is that boundaries define who is “me” and who is “not me.”

Simply put, boundaries define who I am and what my responsibilities are. When we look at the
“big picture” or “umbrella concept” of things, it is helpful to look at examples and non-examples. The
chart on the next page may help you grasp the concept of boundaries.   Feel free to add your own life
examples and non-examples of boundaries!

Example of boundaries Non-example of boundaries

I am responsible for my own happiness. I am  responsible for your happiness.
Or you are responsible to make me happy.

I am responsible for my behavior. I am responsible for your behavior.
Or you are responsible for what I do.

I own my attitude and outlook on life. I am responsible for your attitude.
Or you are responsible for my attitude.

I am responsible for my choices. I am responsible for your choices.
Or you are responsible for my choices.
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I am responsible for my feelings. I am responsible for your feelings.
Or you are responsible for my feelings.

_____________________________ _______________________________

_____________________________ _______________________________

Boundary Principles & Facts

Some guiding principles for boundaries:

• Boundaries are essential to protect me—they are my invisible fences.

• I am responsible to know, guard and communicate my boundaries and limits.

• If I know my own boundaries, I can respect others’ boundaries.

Facts regarding boundaries:

• No one has, or keeps, perfect boundaries.

• Everyone struggles to establish and maintain healthy boundaries throughout life.

• Boundaries offer protection from people who might control us, hurt us, abuse us, manipulate us,
or use us.

Kinds of Boundaries

There are many ways to categorize and relate to boundaries. For now, we will simply look at
boundaries as being external and internal. Internal boundaries allow us to control take responsibility
for our own beliefs, memories, thoughts, feelings, values, hopes, dreams, and passions. Internal
boundaries are essential so that we do not blame others for our emotions.  Internal boundaries are also
necessary to keep us from taking responsibility for others’ behaviors, ideas, and feelings.

External boundaries give us control over all things about our physical being. External boundaries
define whom we let into our “physical space.” For example, we are in charge of who touches us and
how they touch us. External boundaries are critical for deciding about people touching us in any sexual
way. We need these boundaries to choose who can give us a hug, kiss, or handshake–––and when. We
need to clearly know our external boundaries in order to speak up, define, clarify, and sometimes even
defend our  limits for various people and in different situations.



Michigan Reach Out permits anyone to use these materials but not to sell them. © 2007

41

You and Your

Personal Space

Me and My

Personal Space

Me and My

Personal Space

You and Your

Personal Space

Basic Boundary Concept Map

We all struggle with establishing and maintaining our own healthy boundaries. Remember, no one
keeps perfect boundaries! Let’s take a look at a basic visual to help us discern what a relationship
looks like with healthy and unhealthy boundaries.

Healthy Boundaries Unhealthy Boundaries

Boundaries are crucial for healthy individuals and healthy relationships!

Boundaries define who is “me” and who is “not me.”

Boundaries are essential to protect us. Boundaries are like invisible fences that keep people away
from us who might control us, hurt us, abuse us, or use us.

The healthiest relationship acknowledges that one person is a whole person and the other person
is a whole person. We do not need someone else to “complete us” or to “make us whole.” Boundaries are
crucial to maintain a separation of “you” and “me.”

Boundaries set down the line where my physical, emotional, spiritual, and psychological space
ends and where the other person’s begins. We all have many kinds of boundaries. You may want to
think of internal and external boundaries with your child. Internal boundaries let us keep control of
our own beliefs, memories, thoughts, feelings, values, hopes, dreams, passions….

External boundaries allow us to control all things physical. For example, we need to be in charge
of who touches us and how they touch us. Some of us like some people to give us a hug, kiss, or
handshake upon greeting each other and some of us don’t! External boundaries also have to do with
whom we let into our “physical space.” We need to speak up and define what our limits are for
varying people and in different situations.

Finally, external boundaries are critical for deciding and letting people touch us in any sexual
way. We need to process our “internal boundaries” related to lust, sex, and physical touch in order to
then choose to have physical boundaries. One area that is a good point of discussion for our children is
to talk about how they choose to dress. If we dress in a sexually provocative way, we are inviting
others to enter our physical space.

Confused & No

Personal Space
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We live in a day when we personally attack, assault, and put down others who are not like us. We
easily try to stereotype and label one another and to persuade others to be, think, and act like us. Let
your child be him- or herself. You be yourself! Together, you are supporting one another in becoming
unique individuals!

Learn to share ideas, feelings, concerns, worries, fears, et al. in an open and respectful manner. You
can disagree or discuss but strive never to judge or push your “self” on your child!
Boundaries—important to have and keep!
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet: Healthy Relationships & Boundaries

Name: ____________________________ Date: ________________

Partner: ____________________________

1. Think of a person with whom you have trouble setting and keeping external or internal

boundaries.

2. Circle any of these “caution signs” of boundary trouble you experience with him or her.

Remember, there are hundreds we could probably come up with, but we simply do not have the

space to write them all!

I could not make my own decisions.

I did not feel comfortable asking what s/he needed or wanted from me.

I struggled to say “no” to him or her.

I was too sensitive to his or her criticism of me.

I felt responsible for her or his feelings.

I took on his or her mood when we were together.

I could not state my own idea, belief, attitude, or opinion that was different from his or hers.

I often feel anxious and nervous when I am with him or her.

I gossip about others we both know when I am with him or her.

I do things I do not really want to do that he or she wants to do.

I think I need to please him or her.

I think I have to make him or her “happy.”

I have trouble trusting him or her.

I have a hard time looking him or her in the eye.

I disparage others’ ideas, beliefs, attitudes, or opinions when I am with him or her.

I let him or her interrupt me.

I get caught up in his or her life or problems.

I let him or her try to rescue, fix, or save me when I am having problems or struggles.

I keep rehashing the same complaints, resentments, dislikes about another person with him or her.

I spend money that I really should not spend to go places he or she wants to go.

I try to force my ideas, beliefs, values or opinions on him or her.

I say things or “push buttons” that I know will hurt or anger him or her.

I stretch the truth or exaggerate often when I am with him or her.
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Me and My

Personal

Space

You and

Your

Personal

Space

3. Reflect now and share with a partner what you think is happening to you in this relationship. It

may help you to jot down some ideas or notes on our “unhealthy” circle diagram.

Confused

 & No

Personal

Space
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Reach Out!
Understanding Feelings & Emotions Workshop Preview

Introduction

We are responsible for what we do with our own feelings. That sounds good. The catch is that many of
us do not know much about feelings, so how can we be responsible for them?

Fully accepting and experiencing our feelings can be difficult and challenging. During childhood,
adolescence, and early adult stages of development, we can sense, express, and be controlled by a wide
array of feelings. Feelings can swing from being painful to extremely delightful in a single day! To
complicate matters, seasons of hardship or struggle can tend to magnify our feelings. Bottom line:
feelings are an essential part of being fully human.

Mentoring partners have a wonderful opportunity to come alongside one another to encourage
learning about feelings. Together, we can name, claim, and understand feelings.

Concept of Feelings

Feelings are our personal and internal reactions to our own experiences and interpretations of

people, events, and life experiences.

We often hear people use the word “feel” when they are actually talking about an opinion,

belief, judgment, or instruction. To grasp the concept of feelings, we can look at examples and non-

examples. Try to think of a few of your own non-examples and examples of feeling statements.

Non-Example of Feeling Statement Example of Feeling Statement

I feel life is really hard right now. I feel anxious about starting new classes.
Really “belief” statement. “Feeling – anxious”

I feel this is the best essay I’ve ever written. I feel confident about my essay.
Really “evaluation/judgment” statement. “Feeling – confident”

I feel Mrs. Jones is a bad teacher/professor. I feel confused in Mrs. Jones’ class.
Really an “opinion” statement. “Feeling – confused”

I feel you better be at the game tonight! I feel excited you might go to the game!
Really a “command/instruction” statement. “Feeling – excited”

________________________________ ________________________________

________________________________ ________________________________

________________________________ ________________________________
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Principles and Facts About Feelings

Some fundamental and guiding principles about feelings:

• Feelings change over time—they come and they go.

• Feelings are not “good” or “bad.” They are just feelings.

• Feelings come from within ourselves—no one can make us feel one way or the other.

• Feelings are not under our conscious control.

• Feelings result from how we see or perceive our world.

These are just a few facts about feelings:

• Intense feelings of grief, sadness, or hurt can soften with time.

• Feelings can offer many benefits and positively impact our lives.

• Feelings can lure us into making bad decisions or taking destructive paths.

• In healthy relationships, our feelings for one another change as months and years pass.

Kinds of Feelings

There are many ways to try to categorize and make sense of feelings. For example, we might try to
lump them into “enjoyable” and “difficult” feelings. Or we could ponder “positive feelings” and
“negative feelings.” Still another way of diving into the world of feelings is to think about “primary
feelings” and “secondary feelings.” During our workshop, we will examine all these options for
gaining insights about feelings.

A key to feelings lies in knowing what they are, recognizing and owning them when we are
experiencing them, and then deciding what to do or not to do with them!

Let us consider a couple of benefits from feelings.

• Warning or Well-Being Signs: Physical pain, emotional pain, and negative feelings can help us
stop and consider what we are doing to cause us to feel those feelings. We may see a need to pull
away from, or make different choices about, activities we are in or people we are spending time
with. If we are feeling joy, peace, and contentment, we may choose to spend more time in certain
activities or with certain people.

• Source of Motivation: Feelings often motivate us to take action and make decisions. If we feel
anger at seeing an injustice, we may work to change something for the better for ourselves or
someone else. If we feel loved and accepted, we may choose to spend more time with someone that
we have been putting off in our schedules and routines. Feelings of fear may help us stop
unhealthy behaviors or motivate us to get out of a relationship.

Now let us examine some negative consequences from feelings.

• Making Bad Decisions: We can make bad or unwise decisions while we are in the midst of certain
feelings. The pain of depression and sadness can lead us to despair or even suicide. We can hurt
ourselves or someone else verbally, emotionally or physically when we are feeling anger.

• Physical Problems: Research abounds with examples of how feelings can affect our health and our
body systems. For example, worry and anxiety are linked to ulcers, high blood pressure, and
cardiovascular illness. Difficult and bottled-up feelings may impact recovery from an illness,
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surgery, or injury. Positive feelings seem to speed up recovery and healing and even lessen the need
for pain medications.

Conclusion

Feelings are highly personal. Feelings are a critical part of being fully human. A key to understanding
feelings lies with knowing what they are and when we are having them! We often can help one
another “name, claim and share” feelings.

Mentoring partners have a precious opportunity to share and grow in the whole area of feelings.
Relationships become more real, genuine and caring when we can be safe to express our feelings.
Listening to one another’s feelings can be a foundation for building trust.

To help you “name and claim” feelings, here is a feelings word list. We tried to divide feeling
words into categories to also help you reflect on our Reach Out definition of “growing and learning
together in academic, emotional, social, spiritual, and physical realms.”  Add some more “feeling”
words to each column that you “feel” or have “felt”!

Academic Emotional/Social Spiritual Physical

Alert Afraid Alive Aroused

Ambivalent Aggressive Apathetic Brave

Fascinated Angry Committed Energetic

Interested Anxious Despairing Exhausted

Intrigued Aroused Downhearted Exhilarated

Perplexed Bitter Enlightened Famished

Puzzled Calm Fearful Fatigued

Surprised Disappointed Guilty Hot

Uninterested Downcast Hopeful Hurt

Vexed Frightened Peaceful Invigorated

Worried Joyful Whole Restless

____________ ____________ ____________ ____________

____________ ____________ ____________ ____________

____________ ____________ ____________ ____________

____________ ____________ ____________ ____________
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For those of you who are visual, this page may help you.

Copyrighted material removed from web version

Draw in some feelings of your own!
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Reach Out!
A Center Linking College and Community Mentors with Children and Teens

Worksheet: Understanding Feelings & Emotions

Name: ____________________________ Date: ________________

Partner: ____________________________

1. We often have recurring feelings with different people.

Do a simple sociogram to name and claim feelings you typically have with different kinds of

people in your life.  Write down the first name of these people in their “circles.”

2. Use the feeling words in our list. Try to pick at least two feelings from each column that you

experience pretty regularly with these people. Write the feeling words down within that

person’s circle.

3. Reflect and share with a partner the range of feelings you experience with different people in

your life.

Best Friend

_____________

Casual
Acquaintance

_____________ME

Authority Figure

_____________

Family Member

_____________
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Reach Out!
“Power of What I Say” Workshop Preview

Introduction

Most of us grew up with the jingle “sticks and stones may break my bones but words will never hurt
me.” Well, that statement surely is a lie! All of us can remember with great accuracy critical,
blaming, or judgmental words spoken to us a long time ago and even more recently.

"I” begins a shockingly high number of statements and utterances we speak each day. This should
not be a surprise. As human beings, we are naturally quite self-centered. We need to pull back and
examine our “I” statement patterns, habits, and motivations. Whenever we begin a statement with
“I,” we need to take full responsibility for ourselves and what we are about to utter. Our culture tends
to reinforce the notion that we can say anything we want to, to anyone we want to, and anytime we
want to. In Reach Out, we have to consider the power, impact, and possible influence of our “I”
statements on others. At the same time, we are wise to think about our “self talk.” What we say to
and about ourselves has tremendous power to influence and impact our lives, relationships, and
futures.

Concept of “I” Statements

An “I” statement shares what we want someone else to know about us.

Most of what “I” say relates to—

• Ideas – My notions, plans, inklings, impressions, thoughts

• Beliefs – My opinions, convictions, spiritual truths, religious tenets

• Information – My news, facts, data, observations

• Feelings – My emotions, personal reactions, sensitivities

• Meanings – My passions, intentions, aspirations, hopes, legacies, life purposes

Typically, “I” statements are focused on ourselves rather than edifying, complimenting, or
learning more about someone else. There surely needs to be a balance of using “I” statements to express
ourselves as well as to build others up.

Basic Considerations about “I” Statements

For mentoring partners, we ask that you consider whether or not you are thinking about the other
person when sharing “I” statements. For example, we need to take into account the appropriateness of
what we say to someone else. Am I considering his or her feelings? Am I trying to inappropriately
sway, criticize, or influence the other person? Am I offering more information about me, my experience,
or my feelings than is appropriate?

Non-Examples of Responsible “I” Statements

Listed below are a few examples of irresponsible and hurtful “I” statements.
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• Gossiping shows our disrespect for another person. Gossip exposes our self-defeating attitudes
about relationships in our lives. Gossip puts the person we are sharing it with in a very hard
situation. Gossip is destructive.

• Sarcasm belittles another person. Sarcasm is destructive and prevents honest and caring
communication. We are being aggressive when we are sarcastic.

• Giving unwanted advice under the cloak of being honest says that we think we know what is best
for someone else. Beware of giving out inappropriate or unwanted advice and criticism.

• Cold and angry silence can be very hurtful and damaging for the other person. This behavior can
be stated or unstated. We may say “I am not going to talk to you” or “I want you to leave me alone”
or “I want you to go away.” Or we can be in the person’s proximity and our silence is one of these
unspoken statements. We ignore him or her.

Examples of Positive “I” Statements

We hope that mentoring partners will learn a great deal about positive “I” statements.

• Specific Praise statements recognize the actual behaviors we appreciate in someone else.
Authentic praise and recognition mean the world to us. Most of us have a good sensor for detecting
fake or non-genuine praise. Be sincere.

• “I” Messages communicate what is troubling us or what is positively affecting us about another
person’s behavior. “I” messages stand on the belief that others’ behaviors and choices do, indeed,
impact and influence us in negative, neutral, and positive ways. People cannot read our minds! “I”
messages are powerful and very effective to enable us to recognize and share our own feelings
related to or spawned by  another’s actions. These statements further permit us to share the
impact or consequence of the behavior on us.

“I” messages have three main parts:

“I feel (mad, sad, bad, glad …)

+ When you (specific behavior of the other person)

+ And it makes me (the consequence of person’s behavior on me).”

• “I” Want Statements clearly state the behavior you would like to see happen from someone else.
These statements are requests of the other person. When we state an “I want” message, we are also
required to listen, receive, and respect the other person’s decision about our request. Often these
statements invite some compromise, too.
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Conclusion

Our “I statements” possess great power and influence over others and ourselves.

What we speak to and over each other can seriously edify or harm the other person. No one is
responsible for “I” messages but ourselves. We can lose self-confidence due to what we hear others say
to or about us or from what we say to ourselves. We can embrace or dismiss passions, hopes, and dreams
due to what we hear others say to or about us or from what we say to ourselves. We can feel inspired
and worthy or desperate and doomed due to what we have heard spoken to or over us in our lives.

These tips may help you become more aware and responsible for what you say.

• Be clear and concise.

• Do not label or criticize someone else or yourself.

• Avoid sarcasm.

• Mean what you say and say what you mean.

• Be honest.

• Be forgiving to yourself and to others.

• Keep confidences.

A friend might help you recognize and reflect upon your common “I” statements.

Many also keep a journal to begin to grasp patterns and habits for “I” statements.
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Reach Out!
Worksheet: “Power of What I Say”

Name: ____________________________ Date: ________________

Partner: ____________________________

1. Specific Praise Statements

Think about something you really love and appreciate about someone else.

Write down a specific praise statement that you can say or write to him or her.

2. Gossip Statements

Who do you tend to gossip about?

Why are you choosing to gossip about that person or group?

How does your gossiping negatively impact you?

3. Self Talk

Complete some of these sentence starters:

“I think I am _____________________________________________________.”

“I am passionate about ______________________________________________.”

“I am really good at ________________________________________________.”

“I want __________________________________________________________.”

“I need __________________________________________________________.”

“I hope __________________________________________________________.”

Reflect and share with a partner what you are learning about the things you say to yourself.  Ponder
some new “self talk” messages you want to start telling yourself and believing about yourself.
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Reach Out!
Intentional Dialogue & Active Listening Workshop Preview

Introduction

What makes or breaks most relationships? We place our bets on two people being either able to or not
able to have genuine, caring and respectful communication! Our desire to engage in honest and sincere
dialogue with one another heightens trust for the relationship, as well as growth and development
for each individual.

What do we mean by “intentional dialogue?”

Intentional dialogue occurs when there is an honest and respectful reciprocal exchange of ideas,
beliefs, information, feelings and meanings. Intentional dialogue requires a sincere commitment and
desire to both “listen” and “hear” the other person. Dialogue takes two willing and able individuals.

What do we “dialogue” about?

When we truly talk and share with another person, the topics and meanings are highly complex and
really hard to pin down into neat categories. We tend to get a handle on what we “say and share” by
looking at:

• Ideas – notions, plans, inklings, impressions, thoughts

• Beliefs – opinions, convictions, spiritual truths, religious tenets

• Information – news, facts, data, observations

• Feelings – emotions, personal reactions, sensitivities

• Meanings – passions, intentions, aspirations, hopes, legacies, life purposes

Concept of Intentional Dialogue

The basic concept of intentional dialogue relates to two people sincerely putting aside themselves to
“hear and listen” to the other person.

This sounds simple. In real life, we probably rarely or only occasionally stop to “hear and listen”
to someone else. Likewise, we may seldom find that another person stops to “hear and listen” to us!

The following examples and non-examples may help you understand committed dialogue and
respectful communications. Try to write down some of your examples and non-examples. Sadly, the
non-examples often come more easily from our life experiences and relationships. However, do strive
to jot down both examples and non-examples!
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Example of Intentional Dialogue Non-example of intentional dialogue

I work to focus on you while you talk. I ponder other things while you speak.

I commit to you and give you time. I want to go somewhere and hurry you.

I put aside my view and experience and fully

“hear” yours.

I interrupt to share my view and experience.

_________________________________ __________________________________

_________________________________ __________________________________

Intentional Dialogue & Active Listening Principles & Facts

Basic guiding principles:

Patience is evident as we fully listen to and understand another person.

Both people have a sincere desire to be with one another and to listen.

Each person trusts that what is shared will be held in confidence.

Authentic mutual commitment is seen as two people share and interact.

Three foundational processes for Intentional Dialogue and Active Listening:

Mirroring – we set aside what we know, think, believe, or feel in order to totally tune into what
another person shares.

Validation – we communicate to the other person that we have heard and received what she or he
shared.

Empathy – we reflect back to the person our care and understanding for his or her ideas, opinions,
beliefs, feelings, or information shared.

Skills & Tips for Intentional Dialogue and Active Listening

Truly being deeply heard and understood seems to be a rare occasion in the hurry-up or prideful age we
are living in. Skills and tips we will strive to learn and practice with one another can be summarized
as three basic parts to active listening:

Fully Pay Attention to Other Person

Give solid eye contact.

Do not interrupt.

Push aside your ideas, needs, similar experiences, agendas, or possible advice.

Ask Sincere Open-Ended or Clarifying Questions

Questions posed to help you better “hear” and understand what the person shares.

Questions to invite deeper sharing or elaboration by the other person.

Questions to help you better clarify you “heard” what the person shares.

Time to Reflect With Partner

Validation statements to say “I truly heard you."

Empathy statement to reflect understanding for person.

Statements to reflect back content and emotions shared.
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Conclusion

Perhaps the most important single thing mentoring partners can do for one another is to genuinely
“listen.” Reach Out believes that our individual personal growth and development as well as the
quality of our many life relationships will be directly related to our investment, beliefs, and abilities
to practice intentional dialogue and active listening skills.

Intentional dialogue and active listening require commitment both to ourselves and to others.
Embracing these skills and attributes takes practice and hard work! Too often, we just do not listen to
and hear other people. We are in a hurry and have places to go and people to see. We make
assumptions about what we think someone else feels, believes, knows, or experiences. We interrupt or
allow interruptions when we have pledged to listen and really be present and engaged with someone.
Consider how we keep cell phones on and take calls when we are having lunch with someone or taking
a walk with a friend.

Self-absorption and pride also get in the way of really hearing, understanding and valuing
someone else. All too often we want to tell others what to do, think, believe, or feel. How often do we
take a stance of being cocky and thinking we “know” just about everything and anything that another
person should know and do on our say-so!

The bottom line is that successful mentoring partners practice effective communication skills. Each
person needs to set him or herself aside when listening to the other. Then we are able to embrace,
accept, respect and learn from one another. When we pay attention to someone, we demonstrate we
value him or her. Trust builds and close relationships grow when we can openly and freely express
personal fears, joys, hopes, dreams, feelings, struggles, disappointments and heartaches.

Investing in another person requires great maturity. We put ourselves aside to fully be present and
to care about the other person. Underlying this kind of serious commitment to one another rests our
Reach Out belief that every single person is precious, gifted and talented, and has a destiny! No
wonder we strive to authentically get to know others!
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Reach Out!
Worksheet: Intentional Dialogue & Active Listening

Name: ____________________________ Date: ________________

Partner: ____________________________

1.  Who is a person you are close to that inspires you?

2. Jot down notes on what you know about this person in terms of his or her ...

• Personal hobbies, interests, or recreational activities.

• Personal life struggles, pain, heartaches, or poor choices in life.

• Personal hopes, dreams, or passions.

3. Think about the times when you and this person spend time together sharing ideas, beliefs,

information or feelings.

Check the principles of intentional dialogue and active listening that you practice when you are

together.

___ We fully listen to one another.

___ We are patient with one another.

___ We both sincerely desire to be with each other and to listen.

___ We trust that what we share will be held in confidence.

___ We are mutually committed to and invest time in our relationship.

4. Reflect and share which principle(s) you want to work on this year for other relationships in

your life.
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X. Appendices

A.2007–2008 Calendars

Reach Out!
Mentor In-service - Scarlett Media Center Sun, Sep 9 1–4 PM

Scarlett Open House Thu, Sep 20 6:30–8 PM

Workshop #1: Oct 1–4 4–5:45 PM
Learning Styles (choose one day)

Workshop #:2 Oct 29–Nov 1 4–5:45 PM
 Passions, Gifts, & Talents (choose one day)

Thanksgiving Potluck Mon, Nov 12 6–8 PM

Workshop #3: Nov 26–29 4–5:45 PM
Healthy Relationships & Boundaries (choose one day)

MI Reach Out Black Tie Event Dec 1 6–10 PM
Michigan League Ballroom

Workshop #4: Dec 10–13 45:30 PM
Understanding Feelings & Emotions (choose one day)

Workshop #5: Power of “What I Say” Jan 14–17 45:30 PM
(choose one day)

Workshop #6: Intentional Dialogue Feb 11–14 4–5:30 PM
& Active Listening Skills (choose one day)

Washtenaw Community College RO Day Sat, Mar 8 Time TBD

Workshop #7: Mar 17–20 4–5:30 PM
Career Exploration & Planning (choose one day)

RSVP for Workshops - removed from web version

Ann Arbor Public Schools/Scarlett Middle School

Sep 4, Tue 8 AM–2:56 PM First day for students. Full Day.

Sep 20, Thu 6:30–8 PM Scarlett Open House

Oct 8–28, Mon–Fri MEAP Testing Window

Oct 11, Thu 3:15–6:30 PM Parent-Teacher-Student Conferences

Nov 2, Fri End of 1st marking period Middle School School.

Nov 6, Tue NO SCHOOL for students.

Nov 15, Thu 6–8 PM Arena Style Conferences

Nov 21–23, Wed–Fri NO SCHOOL. Thanksgiving break.

Dec 21, Fri 3 PM Winter vacation begins at end of the day.

Jan 7, Mon School resumes.

Jan 16, Wed 10–11 AM CAREER DAY at Scarlett

Jan 21, Mon Martin Luther King, Jr. Day. School is closed.

Jan 25, Fri End of First Semester.
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Jan 28, Mon NO SCHOOL for students.

Feb 18, Mon NO SCHOOL for students.

Feb 22, Fri 3 PM Mid-Winter vacation begins at the end of the day.

Feb 25–29, Mon–Fri NO SCHOOL.

Mar 3, Mon School resumes.

Mar 21, Fri NO SCHOOL for students and teachers.

Apr 4, Fri 3 PM End 3rd marking period

Apr 7–11, Mon–Fri NO SCHOOL. Spring break.

Apr 14, Mon School resumes.

May 14, Wed  8th Grade PORTFOLIO DAY

May 26, Mon NO SCHOOL. Memorial Day.

June 10, Tue 10:30 AM–2:30 PM PTSO FUN FAIR

June 12, Thu 6:30 PM–8:30 PM 8TH GRADE DANCE

June 13, Fri LAST DAY OF SCHOOL. Half day for students.

June 16, Mon Beginning of makeup days for any days above State-

allowed limit of Emergency Closing days (if applicable).

University of Michigan

Aug 31, Fri Registration

Sep 3, Mon Labor Day (Holiday)

Sep 4, Tue Classes begin

Oct 15–16, Mon–Tue Fall Study Break

Nov 21, Wed Thanksgiving recess 5:00 p.m.

Nov 26, Mon Classes resume 8:00 a.m.

Dec 11, Tue Classes end

Dec 12, Wed & Dec 15–16, Sat–Sun Study Days

Dec 13–14, Thu–Fri & Dec 17–20, Mon–ThuExaminations

Dec 16, Sun Commencement

Jan 2, Wed Registration (for students not pre-registered)

Jan 3, Thu Classes begin

Jan 21, Mon Martin Luther King, Jr. Day University Symposia. No

Regular Classes.

Feb 23, Sat Vacation begins 12:00 noon

Mar 3, Mon Classes resume 8:00 a.m.

Mar 16, Sun University Honors Convocation

Apr 15, Tue Classes end

Apr 16, Wed & Apr 19–20, Sat–Sun Study Days

Apr 17–18, Thu–Fri & Apr 21–24, Mon–Thu Examinations

Apr 25–27, Fri–Sun Commencement Activities

Apr 28, Mon Registration

Apr 29, Tue Classes begin

May 26, Mon Memorial Day ( Holiday )

June 16, Mon Classes end (Spring Half Term)

June 17–18, Tue–Wed Study Days

June 19–20, Thu–Fri Examinations

June 20, Fri Spring Half Term ends
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Eastern Michigan University

Sep 1–3, Sat–Mon Freshman Orientation

Sep 5, Wed Classes Begin

Nov 21, Wed No Classes; Campus Open

Nov 22–25, Thu–Sun Thanksgiving Recess - University Closed

Nov 26, Mon Classes Resume

Dec 12, Wed Last Day of Classes

Dec 13–19, Thu–Wed Final Examinations

Dec 16, Sun Commencement

Dec 20, Thu Fall Semester Closes

Jan 6, Sun Move-In Day and Winter Orientation

Jan 7, Mon Classes Begin

Jan 21, Mon Martin Luther King, Jr. Day, No Classes, Campus Open

Feb 25–Mar 2, Mon–Sun Winter Recess - No Classes, Campus Open

Mar 3, Mon Classes Resume

Mar 21–23, Fri–Sun Spring Recess - University Closed

Apr 21, Mon Last Day of Classes

Apr 22–28, Tue–Sat & Mon Final Examinations

Apr 27, Sun Winter Commencement

Apr 29, Tue Winter Semester Closes

May 4, Sun Move-In Day

May 5, Mon Classes Begin

May 26, Mon Memorial Day - University Closed

June 16, Mon Last Day of Classes - 6 Week (Final Exams During Last

Class)

June 25, Wed Last Day of Classes - 7 1/2 Week (Final Exams During

Last Class)

June 25, Wed Residence halls close

June 26, Thu Spring Semester Closes

B. Contact Information

Scarlett  Site Leader:

Lee Harkaway removed from web version

Reach Out Director:

Jeannine LaSovage removed from web version

Scarlett Staff:

Head Secretary Leisa Gibson 734.971.1694

Grade Level Secretaries (sharing 3 grades)
Sherry Bell 734.971.1699
Maggie Hansma 734.971.1698
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Scarlett Counseling & Teaching Staff (@aaps.k12.mi.us)

removed from web version
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C.Weekend Outing Resources

Mentors have enjoyed these area resources. Please let us know of others !

Ann Arbor Art Center

117 W. Liberty Street

734.994.8004

Ann Arbor Hands-On Science Museum

220 E. Ann Street

734.995.5437

www.aahom.org

Ann Arbor Ice Cube Skating

2121 Oak Valley Drive

734.213.1600

Ann Arbor Public Library - Downtown Main

Library

343 S. Fifth Avenue

734.327.4200

Ann Arbor Public Library - Malletts Creek

Branch

3090 Eisenhower Parkway

734.327.4200

Colonial Lanes Bowling

1950 S. Industrial Highway

734.665.4474

Detroit Science Center

313.577.8400

www.detroitsciencecenter.org

Domino's Petting Farm

4 Franklin Lloyd Wright Drive

734.930.3188

Gallup Park Canoe Livery

1055 Longshore Drive

734.668.7411

Leslie Science Center

1831 Traver Road

734.997.1553

Maybury Riding Stable - Horseback Riding

20303 Beck Road, Northville Township

248.347.1088

Planet Rock

82 April Drive

734.827.2680

Putt-Putt Golf and Games

2675 Washtenaw Avenue, Ypsilanti

734.434.2838

Scarlett Woods

90 Acres of trails, ponds and woods

Located behind Scarlett Middle School

Scrap Box

581 State Circle

734.994.4420

UM Exhibit Museum of Natural History

734.764.0478

www.exhibit.lsa.umich.edu

Whirly Ball of Ann Arbor

640 Phoenix Drive

734.975.6909

Wide World Sports Center

2140 Oak Valley Drive

734.913.4625

www.wideworld-sports.com

Wild Swan Theater -

Tickets & Information 734.995.0530

www.wildswantheater.org

Performances at Towsley Auditorium, Morris

Lawrence Bldg., Washtenaw Com. College
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D.Liability and Driving Issues

We realize that you may often pick up your child at his or her home to go to one of our family events,
World of Work outings, or to enjoy some time together like going to a movie, museum, park, concert, or
athletic event.

Please know that we have NO insurance coverage for you. You are taking on the liability
whenever you transport your child anywhere. We have a sample permission form that many have
used over the years to have parents, grandparents, or guardians sign to state that they will hold you
harmless in the event of any injury or accident. Whenever you are able to, please have them drive
your child! We also will give you an emergency contact information sheet that you should always
have with you. On it the parents, grandparents, or guardians again provide phone numbers for
themselves and someone else you could get hold of in an emergency as well as any medical insurance
information.

A few other things to check out that have come up: allergies (nuts, milk products, bees, etc.),
physical restrictions (problems with joints, breathing, strenuous exercise, inability to swim), glasses
or contacts needed, and any medications a child can or cannot have or any he or she may bring on
outings in order to take them when prescribed. Some meds also may be giving your child some side
effects you should know about, such as mood alterations, dizziness, lack of energy….

Like a conscientious parent, older sibling, nanny, or baby-sitter, err on having too much
information about your child when you go out!
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Sample of Parent or Guardian Permission to Mentors allowing them to drive and/or accompany their

children on Weekend Outings, Job Shadowing or College/Workplace Tours, or Reach Out Family Events.

This represents a formal agreement between

_____________________________________________

(Print Parent, Grandparent, Guardian Full Name)

and _______________________________________.

(Print Mentor's Full Name)

I agree not to hold Ann Arbor Public Schools or Michigan Reach Out Board of Directors, staff,

mentors, or volunteers responsible for any accidental injury to my child that may occur during

after-school mentoring sessions, weekend or evening events, or any other meetings between

mentors and my child. I expressly give permission for my child _________________________ to

accompany his or her mentor ___________________________ on Reach Out weekend outings,

Family Events, Job Shadowing or College/Workplace Tours. I also give my full authority to my

child’s mentor to drive him or her to other informal outings that might include things like

attending a movie, going for lunch or dinner, attending an athletic event or concert, or going to

parks or other settings of which I will be fully informed and which I will approve in advance.

I give my child’s mentor permission to drive my child to events when I am unable to attend. I hold

my child's mentor completely harmless of any accident or injury that may occur during those

outings, including travel to and from outings as well as at the site of such programs and outings. I

understand that it is my responsibility to know when and where these events occur. Further, I give

Michigan Reach Out permission to use photographs of my child in print or on the Web for

purposes of illustrating, recruiting volunteers for, or reporting on its education outreach programs

and family events.

__________________________________ ________________

Parent/Grandparent/Guardian Name Printed  Phone #

__________________________________ ________________

Parent/Guardian Signature Date
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E. Resources on Human Development

Piaget:

http://en.wikipedia.org/wiki/Theory_of_cognitive_development

The Psychology of the Child, Jean Piaget, Basic Books (August 2000), ISBN 0465095003

Psychology of Intelligence, Jean Piaget, Routledge (June 2001), ISBN 0415254019

Erikson:

http://en.wikipedia.org/wiki/Erikson%27s_stages_of_psychosocial_development

Childhood and Society, Erik H. Erikson, W. W. Norton & Co. (reissue August 1993); ISBN 039331068X

Kohlberg:

http://en.wikipedia.org/wiki/Kohlberg’s_stages_of_moral_development

http://www.nd.edu/~rbarger/kohlberg.html

The Philosophy of Moral Development, Lawrence Kohlberg, Harpercollins (July 1981), ISBN
0060647604

The Psychology of Moral Development, Lawrence Kohlberg, Harpercollins (August 1984), ISBN
0060647612

Fowler:

http://en.wikipedia.org/wiki/Stages_of_faith_development

Stages of Faith, James W. Fowler, Harper & Row (1981), ISBN 0060628669

Brain Develpoment:

How the Brain Learns: The 4-Book Collection, David A. Sousa, Corwin Press (February 2006), ISBN
141293723X

The Ramifications of Brain Research, by David A. Sousa, School Administrator, Jan, 1998:
http://www.findarticles.com/p/articles/mi_m0JSD/is_1_55/ai_77195565

Surprising Truths: The Implications of Brain Research, by Maria Almendarez Barron,
http://users.stargate.net/~cokids/brain.html

Mind/Brain Learning Principles, by Renate Nummela Caine & Geoffrey Caine,
http://www.newhorizons.org/neuro/caine.htm

Psychology of Choice:

Choice Theory: A New Psychology of Personal Freedom, by William Glasser, HarperCollins
Publishers (1998).

Choice Theory explained, including the Seven Caring Habits and The Seven Deadly Habits:
http://www.wglasser.com/whatisct.htm

Activating the Desire to Learn, by Bob Sullo, Association for Supervision and Curriculum Development
(2007).

Moral Development: Kohlberg’s Theory

Psychologist Lawrence Kohlberg proposed that we develop morally in much the same way as Piaget
said we do cognitively: in discrete stages in a fixed order, none of which can be skipped, but through
which some people progress faster and further than others. His theory of moral development focuses
on concepts of justice, with each of six stages being more comprehensive than the previous stages. He
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suggested that we grow through these stages as we confront moral dilemmas that require higher
levels of reasoning in order for us to reach satisfactory ethical judgments to guide our actions. People
are incapable of comprehending the rationale of a stage more than one stage beyond their own.

Kohlberg’s stages of Moral Development

Level One: Pre-Conventional (judging the morality of an action by its direct consequences)

Stage 1. Obedience and punishment orientation (consequences for me) – What is right is what some authority says is right; one

obeys in order to avoid punishment

Stage 2. Self-interest and instrumental orientation (consequences for others only in terms of how that affects me) – What is

right is what is in one’s own best interest; bargaining and exchange (“You scratch my back ...”) governs behavior

Level Two: Conventional (judging the morality of actions by comparison with societal norms)

Stage 3. Conformity and approval-seeking – What is right is being a good boy or girl, conforming to the group’s expectations and

values; motive or intent becomes important in judging morality

Stage 4. Law-and-order orientation – One must follow the rules or society will devolve into anarchy; approval of others is no

longer vital; if one person gets away with something, others might try to do the same

Level Three: Post-Conventional (judging morality by individual rather than societal values)

Stage 5. Social contract orientation – One follows the rules because that behavior makes for a good society; all have basic

rights; different values must be respected; democratic consensus should govern societal rules

Stage 6. Principled conscience – Individual conscience and universal principles determine what is right; one acts because it is

right, not because it serves individual interests, is expected, is legal, or was previously agreed to in some social contract

The conventional level of moral reasoning is typical of adolescents and most adults. Often, people
who think they are behaving in a Stage-6, principled way are really in Stage 4, where rules are rules,
by golly! Very few people reach or consistently operate in Stage 6; in fact, Kohlberg said that those
who do make us so uncomfortable that we usually kill them (e.g., Jesus, Gandhi).

How Does Moral Development Affect Teens?

They can choose to conform not just to fit in with peers, but also because it seems “right” to them.
Talking about moral dilemmas and considering them from other points of view is the primary way we
grow in moral sophistication. Young teens want to see things in black and white; you can help them see
that life is rarely so simple.

Faith Development: Fowler’s Theory

Developmental psychologist James Fowler proposed a similar theory of stages of faith development
through the lifespan Rather than primarily concerned with justice, this framework focuses on the
individual’s gradual evolution regarding the meaning of life, “from the intuitive, imitative faith of
childhood through conventional and then more independent faith to the universalizing, self-
transcending faith of full maturity.” Most people remain at the third, conformist level. As with
Kohlberg’s scheme, individuals very rarely achieve the sixth stage of faith.

Stage 1 – Intuitive-Projective faith (ages 3–7) accepts and imitates the beliefs of the parents.

Stage 2 – Mythic-Literal faith (school-age) perceives religious stories and rites literally, rather than symbolically.

Stage 3 – Synthetic-Conventional faith (arising in adolescence) is characterized by conformity without much reflection or

examination of beliefs.

Stage 4 – Individuative-Reflective faith (usually mid-30s to early 40s) questions conventional beliefs, as the individual

develops personal values and beliefs, independent of any group.

Stage 5 – Conjunctive faith is still personal but less egocentric, becoming more tolerant of the beliefs and values of others.

Stage 6 – Universalizing faith, or “enlightenment,” assumes universal values and transcends individual ego.
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F. Tips for First-Time Mentors

1. Lee will talk to you about a possible mentee. She will share his or her grade level, any special
interests and needs we know about, day(s) available, parent or guardian names and contact
information.

2. You will call and introduce yourself to the child and parent or guardian as a “Reach Out Mentor.”
Share a little bit about yourself (where you are from, interests, if UM student what you are
studying and hoping/thinking about becoming career-wise). Share why you chose to be volunteer
mentor.

3. Ask your child if she or he wants a mentor and go over again the commitments we expect of you
and of him or her!

4. Be sure to talk to parent or guardian about his or her hopes for your being his or her child’s mentor
— and go over your understanding of your and parental/guardian commitments.

5. Give your child and parent or guardian your phone number and be sure they know they must call
you the night ahead if the child will not make it to school. You need to let them know it is a trip
for you, and you have studying or things to do and can’t come to school to find the child isn’t there!
Be sure you know how to contact them, too.

6. Arrange for your first time to meet at Scarlett — where you will be and at what time.  Let your
mentee know that you look forward to just talking and getting to know one another.

7. First time you meet, spend a little time just learning about each other. Ask child to give you a tour
of Scarlett and to show where his or her classes and locker are. You may bump into a teacher or
two, too! Learn about your child’s strengths and favorite classes, subjects, hobbies etc. Also see
what areas you may be able to offer guidance in — organization, time management,
behavior/friend choices, study strategies, note-taking skills, writing a strong paper.…

8. Look at page 25 and go over what you hope to help him or her with. May be able to actually circle
areas to become your goals for the semester.

9. Ask Lee to get you your child’s schedule if this seems like a good fit. Contact every teacher and
the child’s counselor — introduce yourself as Reach Out mentor for your child and your hopes to
meet with them and find out how to work together this year.

10. Be sure to talk to parent or guardian and go to Open House Thursday, September 20, at 6:30 PM.
Invite child to go with you! Go even if parents don’t. You will meet every teacher and get their
syllabus.

11. If after a few weeks you do not think this is a good match, see Lee! We will help you if you need to
have a different mentee.

12. Try hard to make a home visit before end of October. You might offer to bring pizza and pop!


